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Introduction

A. Rationale

Standards-based Education (hereafter SBE) has recently been adopted in our EFL teaching
context. This has given rise to a multitude of different attitudes among classroom
practitioners ranging from total acceptance through uncertainty about rationale and
terminology to utter rejection. These two latter attitudes most probably result from lack of
understanding of the philosophy behind SBI. Despite the numerous in-service training
sessions organized by supervisors, there is still a great deal of confusion amongst teachers
as to the rationale behind SBI, its basic principles and most importantly the underlying
methodological implications. The following questions might to a great extent reflect the
queries of a great number of teachers:

- How novel is Standards-based Education?

-  How could standards be incorporated in our classroom context?

- What’s the difference between an objective, a competency and a standard?
-  What’s a benchmark?

-  How can we design tests following the standards-based model?

The present teacher training modules have been designed to provide answers to some of
the above questions.

B. Goals of the modules

Apart from them being a contribution in the nationwide project of in-service
training to update teachers’ knowledge and skills regarding the recent innovations,
the present modules essentially aim at:

e C(larifying standards-based key concepts and terminology.

e Enabling teachers to identify standards in the textbooks and to incorporate them
in their everyday teaching practice.

e QGetting teachers to try alternative forms of assessment to be in line with the
recent trends in language teaching methodology.

e Making teachers view language learning as being more than just the acquisition
of the linguistic system (learning about the target culture, connecting to other
disciplines and using English outside the classroom and for personal
enjoyment and enrichment.

C. Content of the modules
This teacher training document features two modules: Standards-based instruction and

performance-based assessment. The first module on Standards-based Education comprises
these topics and issues:



1. Background to Standards-based instruction
this segment essentially deals with the philosophy behind SBI, the structure of the

standards and the description of the five goal areas.

2. Exploring the 5 Cs
The activities in this part revolve around video material describing in a lot of detail the
5Cs (communication, cultures, comparisons, connections and communities)

3. Exploring standards in the textbook
This section aims at linking theory to practice by enabling teachers to identify
standards targeted in the textbooks.

4. Designing standards-based activities using learning scenarios
This part will enable teachers to design and develop their own classroom activities that
are standards based.

The second module on performance-based assessment comprises the following parts:

e Reviewing the basics of testing
e Defining performance-based assessment and its related terminology
e Exploring alternative test types.



Module One :

Standards-based Education



Standard-based Education: Background

Task sheet

Go through the Standards document (Standards for Foreign language Learning: Preparing for the 21"
century) and answer the following questions:

1.

2.

Determine the three main assumptions that underlie the philosophy behind standards (page 7).
What ten words sum up the ‘secret’ for effective communication? (Introduction, pages 11-13)
How are the standards organized? (pp. 23-26)

Define each goal area. (page 9)

How are the goal areas related? (pp. 23-26)

Identify the three main communication modes (page 33) and explain how culture fits in within the
framework.

Explain how the three components of culture relate to each other and what effects would that have
on language teaching. (pp. 43-48)

How can the foreign language learning experience reinforce students’ knowledge of other
disciplines? (pp. 49-52)

Provide instances from Progress Indicators to show how comparing language systems and cultures
can help learners develop better insights into the nature of their own language and culture. (pp. 53-
57)

10. How is language made meaningful in the world beyond the classroom? (pp. 59-63)



Worksheets for the Video on the 5 Cs

The video is downloaded from www.learner.org. The whole video is 58:28 minutes long. It is
divided into ten parts. Each part is accompanied by tasks in the worksheets below. The ten parts
are as follows:

. 5Cs_Introduction.asf : 03 :51 mins

. 5Cs_Communication_Intro.asf: 01 :03 mins

. Communication_Interpersonal.asf: 08 :25 mins

. Communication Interpretive.asf: 06 :10 mins

. Communication Presentational.asf: 05 :31 mins

. 5Cs_Cultures.asf: 07 :49 mins

. 5Cs_Connections.asf: 08:15 mins

. 5Cs_Comparisons.asf: 08:22 mins

. 5Cs_Communities.asf: 07:36 mins

10. 5Cs_Conclusion.asf: 02:37 mins

11. 5Cs_WholeVideo.asf: 58:28 mins

O A NN AW -

Part 1 and Part 10

Part 1 and part 10 can be presented successively:
1. 5Cs_Introduction.asf: 03 :51 mins
10. 5Cs_Conclusion.asf: 02:37 mins

Part 1

A. Previewing activity

Teachers work in groups and discuss the following question:

- What have standard-based education (SBE) and the 5 Cs brought to English language teaching
and learning? What is special/new about it?

- Teachers in the different groups share their idea.

B. While viewing activity
- Teachers view part 1 where different teachers and specialists talk about SBE and the 5Cs and
compare with their ideas.

Part 10

A. Previewing activity: Teachers discuss the following question in groups:
- Are the 5Cs equally important? How are they related to each other?

B. While viewing activity
- Teachers view part 10 and then discuss and compare with their ideas.

D. Post viewing activity
Teachers answer the following question individually, then share their ideas with the whole group:

According to you what are the 3 major important things about SBE and the 5Cs?

8



Part 2. SCs_Communication_Intro.asf : 01 :03 mins

Teachers view the introduction to ‘Communication’ and answer the following questions:
- How important is communication in language teaching and learning?
- What are the major modes of communication?

Part 3. Communication_Interpersonal.asf : 08 :25 mins

A. Previewing activity
Teachers work in groups and discuss the following question:
- What is interpersonal communication?

B. While viewing activity

Teachers view part 3 and compare with their ideas. At the same time, they answer the following
questions:

- How do learners develop the communicative competence?

- What types of activities help in that?

Part 4. Communication_Interpretive.asf : 06 :10 mins

A. Previewing activity
Teachers work in groups and discuss the following question:
- What is interpretive communication?

B. While viewing activity

Teachers view part 4 and compare with their ideas. At the same time, they answer the following
questions:

- What is important about interpretive communication?

- What activities/materials are given in the video as ways of developing this mode of
communication?

C. Post viewing activity
Teachers answer the following question in small groups, then share with the whole group:
- What are other activities do you suggest to develop interpretive communication?

Part 5. Communication_Presentational.asf : 05 :31 mins

A. Previewing activity: Teachers work in groups and discuss the following question:
- What does presentational communication stand for? And how important is it?

B. While viewing activity

Teachers view part 5 and compare with their ideas. At the same time, they answer the following
questions:

- What is important about presentational communication?

- What activities/materials are given in the video as ways of developing this mode of
communication?



C. Post viewing activity

Teachers answer the following question in small groups, then share with the whole group:

- What can you add to the previous list of activities that help develop presentational
communication?

Part 6. 5Cs_Cultures.asf : 07 :49 mins

A. Previewing activity:

Teachers work in groups and discuss the following questions:

- What is the role of culture in language teaching and learning?
- How can we integrate culture in the language classroom?

- How is culture related to the other 4 Cs?

B. While viewing activity

Teachers view part 6 and compare with their ideas. At the same time, they answer the following
questions:

- What are the 3 different aspects of culture?

- What is culture with a big C and culture with a small C?

C. Post viewing activity
Teachers answer the following question in small groups, then share with the whole group:
- How is culture presented in the Moroccan textbooks?

Part 7. SCs_Connections.asf: 08:15 mins

A. Previewing activity:

Teachers work in groups, read the following quote from the video about ‘Connections’ and

discuss it through the following question:

- What practical benefits does ‘Connections’ bring to the classroom?
“The connection goal creates a link between other academic disciplines and the
foreign language classroom. Making interdisciplinary connections in the foreign
language helps students gain new meaning and practical applications to their
learning.”

B. While viewing activity

Teachers view part 7 and compare with their ideas. At the same time, they answer the following
question:

- What examples of activities are given to develop ‘Connections’?

C. Post viewing activity
Teachers answer the following question in small groups, then share with the whole group:
- What other activities can you think of to develop ‘Connections’?

Part 8. 5Cs_Comparisons.asf: 08:22 mins

A. Previewing activity:
Teachers work in groups, read the following quote from the video about ‘Comparisons’ and
discuss it through the following question:
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- How important is that to foreign language teaching and learning?
“The comparisons goal develops a deeper insight and reflection into the nature of
language and culture as students compare and contrast the similarities and
differences of other cultures to their own.”

B. While viewing activity

Teachers view part 8 and compare with their ideas. At the same time, they answer the following
question:

- What are the main benefits shown in the video of ‘Comparisons’ in foreign language teaching
and learning?

C. Post viewing activity

Teachers answer the following question in small groups, then share with the whole group:

- What type of activities can be useful to integrate comparisons in foreign language teaching and
learning?

Part 9. SCs_Communities.asf: 07:36 mins

A. Previewing activity

Teachers work in groups, read the following quote from the video about ‘Communities’ and

discuss it through the following question:

- How can we integrate ‘Communities’ in foreign language teaching and learning?
“The communities goal encourages students to take the language outside of the
classroom and to use it more in everyday life. This enriches the language learning
experience and promotes a sense of lifelong learning.”

B. While viewing activity

Teachers view part 9 and compare with their ideas. At the same time, they answer the following
question:

- What activities are shown in the video of integrating ‘Communities’ in foreign language
teaching and learning?

C. Post viewing activity

Teachers answer the following question in small groups, then share with the whole group:

- What activities of the previously mentioned ones do you think are most useful and practical in
the Moroccan context?

11



Tasksheet: Standards-Based Textbook Evaluation Guide

Task : Browse through the textbooks ¢ Gateway to English 2° and “ Ticket 2 English’ and  ‘Insights
Into English ¢ and comment on the activities suggested using the following guiding checklist.

GENERAL
*Have all the 5 Cs been addressed?

1. COMMUNICATION
* Do students have opportunities for face to face interaction, interpreting written and spoken messages
and making written and spoken presentations?

2. CULTURES
*Are the students asked to identify, analyse or discuss perspectives, practices or products of the
foreign language country?

3. CONNECTIONS
*Do the students have opportunities to discuss or discover more about concepts and

topics learned in other subject areas ( science, history, geography, . . . )
*Are students given the opportunities to participate in projects in which they acquire information
through technology, personal interviews, print or visual media, or print references (dictionaries,
encyclopedias )?

4. COMPARISONS
*Do students have opportunities to analyse the similarities and differences between
their own language and the foreign language?
* Are similarities and differences presented between the cultures of speakers of the foreign  language
and the students’ own culture?

5. COMMUNITIES

*Are students asked to communicate with speakers of the foreign language outside their own
clasroom ( conversation, writing, . . . )

*Are students encouraged or given opportunities to use the foreign language for leisure activities (
media, sports, games, music, reading, . .. )?

12



Handout 1: Standards-based Instruction :
Key principles and pedagogical implications

Language is used for communication in real-life situations (what the students do with the
language).

Cultural understanding is an important component of foreign language instruction.

Foreign language instruction must be connected with other subject areas in the curriculum.
Standards-based instruction (SBI) applies language skills to the world beyond the classroom.
SBI assists students in making meaningful comparisons among patterns of language systems and
cultures.

SBI integrate content with language learning (the foreign language is used to acquire new
knowledge).

Learners should take responsibility for their own learning.

Instruction is developed around stated objectives that can be observed (performance-based).

In addition to the elements of the language system and culture, students should be given
opportunities to explore, develop and use communication stratregies, critical thinking skills and
learning strategies.

Formative assessment should be adopted to check students’ progress.

Learning is measured according to how well the learner performs in relation to standards (criterion
referenced).

Learning is generally task-based.

13



Handout 2: STANDARDS FOR FOREIGN LANGUAGE LEARNING

COMMUNICATION
Communicate in Languages Other Than English

o Standard 1.1: Students engage in conversations, provide and obtain information, express feelings
and emotions, and exchange opinions

e Standard 1.2: Students understand and interpret written and spoken language on a variety of
topics

o Standard 1.3: Students present information, concepts, and ideas to an audience of listeners or
readers on a variety of topics.

CULTURES
Gain Knowledge and Understanding of Other Cultures

e Standard 2.1: Students demonstrate an understanding of the relationship between the practices
and perspectives of the culture studied

e Standard 2.2: Students demonstrate an understanding of the relationship between the products
and perspectives of the culture studied

CONNECTIONS
Connect with Other Disciplines and Acquire Information

o Standard 3.1: Students reinforce and further their knowledge of other disciplines through the
foreign language

o Standard 3.2: Students acquire information and recognize the distinctive viewpoints that are only
available through the foreign language and its cultures

COMPARISONS
Develop Insight into the Nature of Language and Culture

e Standard 4.1: Students demonstrate understanding of the nature of language through comparisons
of the language studied and their own

o Standard 4.2: Students demonstrate understanding of the concept of culture through comparisons
of the cultures studied and their own.

COMMUNITIES
Participate in Multilingual Communities at Home & Around the World

o Standard 5.1: Students use the language both within and beyond the school setting
e Standard 5.2: Students show evidence of becoming life-long learners by using the language for
personal enjoyment and enrichment.

http://www.actfl.org/i4a/pages/index.cfm?pageid=3392
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Learning Scenario Template

Intended Level:
Theme:

Title of the scenario:

Scenario overview (brief summary of the scope of the scenario):

Steps for planning and implementation (a description of the activities in the scenario):

List of standards targeted:

Curriculum weave:

Extension activities (offer several optional activities for extending the scenario):

15



Designing standards-based activities using learning scenarios

Task Sheet

A. What are learning scenarios? Basic features
Task: In pairs/ groups go through the following statements and extract the most salient features of
learning scenarios.

F.

“Learning scenarios are lengthy thematic units or research projects that represent an integrated
approach to teaching languages.”

“ Learning scenarios are examples of classroom activities that reflect standard-based reform
strategies...... the activities are meant to be multistage, interdisciplinary projects to be worked on
by students during extended blocks of time.”

“Curriculum and assessment have been refocused away from learning about language and toward
learning to use language in culturally appropriate ways. Learning scenarios are a direct reflection
of this change in focus.”

“They (learning scenarios) consist of student-centered activities designed to support language
development as students explore culturally relevant themes using authentic, contextualized target
language texts, audio/video, theatre and other media.”

Learning scenario format
Task: in pairs/ groups, read through the sample scenario and list the major components.

Merits of learning scenarios
Task: in pairs/groups list some of the pedagogical merits of learning scenarios.

How to develop a learning scenario?
Task: in pairs discuss the steps required for developing a learning scenario. Share your findings
with the other groups.

Standards in the scenarios
Task: in pairs/ groups read through the suggested sample learning scenario and identify the

standards targeted using the checklist provided. Compare with the other groups.

Designing learning scenarios

Task: In groups select a theme and design a learning scenario using the suggested template. Share

your products in plenary.
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o Smtemem of Philosophy

The following statement was developed by the K-12 Student Standmrds Task Force as it began
work on déveloping national standards in forcign langnage learning. From this philosophy, the
voals for fareign languace education were derived, and all the work in siandurds senting relates ta

these conceprs.

Languape aned communication arc at the heart of the human expericnce. The United Seates
must educate students who are equipped linguistically and adurally to communicate suc-
cesslully in a pluralistic American society and abroad. This impesative envisions a {uture in
which ALL students will develop and maintain proficiency in English and at [east anc other
language, modern or classical. Children who come 1o school from non-English-speaking
backgrounds should also have opportunities to develop lurther proficiencics in their first
lanpuage. i

Supporting this vision arc three assumptions about language and culture, learners of
banguage and culture, and language and culiure education:

Campetence in wore than one langiage and culture enables people 1o
i~ communicate with other people in other cultures in a variety of settings,
© look beyond their tustomary borders,
i+ devclop insight into their own language and culture,
1 act with grca-:cr awareness of sclf, of other cultures, and their own relationship to those
cultures,
" i~ pgain direct access to additional bodies of knowledge, and

{~ participatc more fully in the global community and marketplace.

Al students can be siccessful language and culture learners, and they

1= must have access to language and culture study that is integrated into the entire school ex-
pericnce,

i~ benefit from the development and maintenance of probiciency in more than one lan-
gllﬂgc,

1+ learn n a varicty of ways and scttings, and

acquire proficiency at varied rates.

Langrage and culiive educntzon is pare of the core curviculum, and i

1= is tied 1o program modcls that incorporate effective strategics, assessment procedures,
and Lcchno]ogies,

I~ 1ellects evolving standards at the national, state, and local levels, and

i~ develops and enhances basic communication skills and higher order thinking skills.

Standurds for Foreignn Language Learning @

Page 7
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introduction

'I'he businessperson, the poct, the cmcrgcncy room nurse, the diplomat, the scientist, and
the teenage computer buff are representative Americans who play diveese roles in ifc, yet
cach could present a convincing rationale [or the importance of studying a foreign lan-
gaage. Their reasons might range from the realistic o the idealistic, but one simple truth
would give substance to them alf: to relate in 2 meavingful way to another human being,
ane must be able to communicase,

From the flowing green lawns and porch swings of rural America to dic front stoops of

“aur citics, ours has traditienally been a culture of openness, of passing the time of day with

[ricnds who stroll by, But today it is the whole world that is strolling by—coming to our
doots to question and discuss, to request our aid, to bring rich pifts. And since the street

leads in both dircctions, we are going out it the wide world to run our crrands, The

neighborhiood language of the fiont porch ‘will no longer serve to rransact wotld business
and to make new fricnds, We must acquire the ability to understand and to be understood
in the languages of the worldwide neighborhobd.

To study another language and culture gives one the powerful key to successful com-
munication: kuowing how, when, and why, to say what to whem. All the linguistic and social
knowledge required for effective human-to-human interacrion is encempassed in thosc ten
words. Formerly, most teaching in foreign language classrooms concentrated on the bow
{grainman) to say what (vocabulary). While these components of language remain crucial,
the curtent organizing principle for language study is communication, which also high-
lights the why, the whom, and the when (the sociolinguistic and cultural aspects of lan-

.guage). The approach to second language instruction found in today's schools is designed to

facilitate genuine interaction with others, whether they are on another continent, across
town, or within the neighborhood.

FOREIGN LANGUAGES AND THE EDUCATED CITIZEN

To study another language and eulture enhances onc’s personal education in many ways. It
is only in learning a new [inguistic system that one acquires an objective view of onc’s native
fanguage. For someane who has never [earned a second language, this point is difficult to
comprehend; for those who have learned one, i¢ is manifestly clear. The structural bones of
auc’s language, the limits to the range of ideas expressible in that language, the intense in-
terdependence of language and culture—all these concepts become apparent only as second
banguage acquisition takes place. The student becomes aware of the ways in which language
speakers adroitly switch levels of discourse as the context of conununication changes. The
contributions of volunic, pitch, speed, and tone of voice to the emotional laycrs of language
become clear. The language carner also realizes that eyc contact, facial expression, and ges-
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tures play a vital role in enhancing the message that is being conveyed. With these under-
standings comes a new-found respect for the beauty and grace of vehers” languages, as well
as one’s own.

Rescarch studies indicate thar the very process of studying another language may give
students a cognitive boost which enables them to perform at higher levels in some other
subjects. An analysis of dara on over 17,000 scudents who applied for admission to
Northeast Missouri State University becween 1981-86 revealed thar students who had com-
pleted a foreign language course in high school tended to have higher scores on the ACT
exams in English and math regardless of their ability fevel (Olsen 8¢ Brown 1992). This study

“reinforces the findings of another researcher, who discovered that high school foreign lin-

guage students perform significanty better on the SAT verbal exam than non-foreign-fan-
guage students, and that SAT verbal scores increase successively with each half yeav of
forcign fanguage scudy. In the same study, ic was shown that the cconomic background of
foreign language students did not affect performance; students from lower socioeconomic
levels who studied foreign languages performed on a par with their more affluent peers
(Cooper 1987).

“To study another lanpuape and culeure provides access to literature as it is experienced
by the audience for whom it was written. [rony, humer, satire, and other rich rextures of
prose are revealed ac their deepest level only to those familiar with both the language and
culture. Similarly, the subtle seasonings which favor drama and poetry are discernible only
to those who know the langunge of the playwright and che poet.

To study another language and culture increases enormously one’s ability 1o see con-
nections. Since the content of a foreign language course deals with history, geography, social
studlies, science, math, and the fine arts, it is easy for students ro develop an interdisciplinary
perspective at the same time they are gaining intercultural understandings. Pedagogically,
this is enhanced by the methods used to teach foreign langnages: the use of images and
items from real life for sharpening perception, @ wide variety of physical activities and
games, involvement in role play and other dramatic activities, the use of music in both re-
ceptive and participatory modes, and learning experiences that call for scquencing, memo-
rizing, problem solving as well as both inductive and deductive reasoning. This broad cange
of language learning strategies appeals to a variety of learning styles and expands the learn-
er's awareness of the many dimensions of his'her own intelligence. .

To study another lanpuage and culrure is to gain an especially rich preparadion for the {u--
ture. It is difficult to imagine a job, a profession, a career, or a Jeisure activity in the twenty-
first century which will not be enhanced by the ability to communicate efficiently and
sensitively with others. While it is impossible to foresee which foreign language will be use-
ful at a lacer poine in life, those who have once experienced the process ol acquiring a sec-
ond language have pained language learning skills that make learning another language
easier. Possession of the linguistic and cultueal insights which come with foreign langiage
study will be a requisite for life as a citizen in the worldwide neighborhood.

THE: DEVELOPMENT OF STANDARDS

In 1993, foreign language education became the seventh and final subject area to receive
federal funding to develop national standards for students in kindergarten through twel(th

21



prace. Aneleven-member task force, representing a varicty of langgages, levels of instrue-
tion, program modcls, and geographic regiohs, was appointed to undertake the enormous
sk of delining, contene ftandards—what students should know and be able to do—in for-
r:i;__v_.n-ianglmgc.cducation in grades four, eight, and twelve. These standards arc intended to
serve as a gauge lor exeellence, as states and loc}zj districts carty out their responsibilitics [or
curricublum in the schools. \
The Process

The members of the wask force approached the development of standards by examining fuse
what forcign language education should prepare students to do: they identified the broad
goals of the discipline. Within cach of thesc areas, they then identified the cssential skills
and knowlcdge studenes would need to acquize by the time they left the wwellth grade. It is
these essential skills and knowledge which comprisc the standards.

At cach stape of development, the task force shared its wark with the broader profes-
sion. Several drafts were broadly disseminated. Task force members gave literally hundreds
ol presentations and read through many mote written comments with each iteration of the
dralt. All comments were seriously considered, and this document reflects many of thic rec-

ommended changes.

Relationship to the ACTFL Proficiency Guidelines

" In 198G, the Amecricair Council on the Teaching of Foreign Languages (ACTFIL) relecased
the ACTFL Proliciency Guidelines. Based on the scale developed for usc by the federal gov-
ernmcnt, the puidclines provide a common metric against which to micasutc performance
in spealting, reading, writing, and listening in a second language. The wotlc on proficiency
has provided the profession with'a common yardstick with which to begin the discussion of
performance assessment. These discussions have placed the forcign language profession in
an cxcellent position to develop new kinds of performance-based assessments that reflece
the content standards in this document. It 1s obvious in worling with the content stan-
dards that they cncompass much more than the scparate skills formac outlined in the pro-
ficiency guidclines,

“Teachers will recognize the influence of the guidclines within the standards, particularly in

(he area of communication. However, in keeping with the attemipt to ercate broadly conceived
stumdards, communication is organized around a framework of interpersonal, interpretive,
and presentational modes (sec pagc.é 32-34), rather than carved into separate skill arcas of {is-
tening, spealdng, reading, and writing. Most importantly, the standards venture inco arcas
thar will bring legitimacy to many important elements of forcign language instruction that
have often been viewed as options or add-ons to make the class “more interesting.” e is this
focus on content (i.c., gaining access to information in a range of areas of inquiry and human
activity) thar may have the most lasting impact on our students in the fuwire.

Seiting Performance Standards for Language Competencies

Individual states and school districts hold the responsibility for determining performance
standards for their students. At the same time, the standards document was developed in
the context of raising U.S. expectations to those of schools in other nations. Consequently,
schools e encouraged (o sct exit performance standards that go well beyond the minimal

Standearves for Forcign Langnage Learning @

Page 13
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About Standards for
Foreign Language Learning

Tl Standards for Forcign Language Learning tieere written with a variety of audiences in mind:
; K12 forcign language teachers and teacher educators, curriculum writers, administrataors, policy
sintleers at all fevels of government, parenss, and Gusinesy and cornnienity leaders. The goal of thix
dncsnment is 1o describe for all of these audiences what students of foreign languages showld know
LI and be able to do at the end 0f fzigh school; it does not prc';cribr: how students should get there.
I rtbm; it offers guidance 1o those responsible for assisting them on the journey.

A WORD ﬁ:.B DIJJT FH[E USE (I’F “FO‘HEBGN LAMNGUAGE"

‘The use of the word "foreign” to describe the teaching of languages other than English is be-

“coming increasingly problemaric within the U5, context. Many of the languages 1aughi
within our schools are not "“forcign” to many of our studcuts (e.g., ltalian, Chinese, or
Spanish), nor arc they "foreign”™ to the United States {e.g., Native American languagcs,
American Sign Language, Spanish, or French). Many states have recognized this situation
by referring to these languages as World Languages, Modern and Classical Laaguages,
Languages Other Than English (LOTES), or Sccond Languages, to name a few of the terms
used. The members of the standards task force debated this issue many times over the three-
yuear project period. In the end, the term "foreign language” was maintained in the tide of
thie docunient because ic is readily undecstood by all prospective audiences, Within the doc-
ument, hoivever, the decision was made to avoid the term “foreign” whenever possible.
Ilenee, the terms “second language,” “rarget language,” and sometimes simply “Janguage”
arc all used interchangeably to refer to languapes other than English taught as an academic
suljecr. .

i "GANE&A’E’[@N AN[D DEFBNWI@N§

"The standards for foreign language learning are organized within the five goal areas which
make up loreign language education: cormmunication, culticres, connections, comparisons, and
communitics. None of these goals stands alone; all are interconnected. Fach goal area con-
ins a rationale for its inclusion as a part of forcign language education and a discussion of
definitions and important pcdagoblcal issucs associated with it.

Each poal arca contains two to threc content standards. These standards describe tl)c
knowledge and abilities thac all students should acquire by the end of their high school ed-
neation. Each standard is followed by a bricf discussion to further explicate and. illustrate
the standard and te define s place within the goal area.

Undcre each scandard ase samiple progress indicarors for grades lour, cight, and twelve dhac
dehine student progress in meceting the standards, but ate not themselves standards. The
sample progress indicators are neither prescriptive nor exhaustive; they are designed to be
applicable o many languages but not necessarily to all languages. They can realistically be
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achieved at some level by all students and allow for a variety of content to demonstrate the
indicator. Sample progress indicators provide for a multitude of instructional possibilities
and are to be interpreted by curriculum developers and classroom reachers who will trans-
form them into classroom practice. They are measurable and assessable in numerous ways
and are designed for use by states and individual disericts to esrablish acceprable perfor-
mance levels for their students.

Following the standards is a section of learning scenarios to assist teachers in making
the transition to standards-oriented instruction. Most of the scenarios are based on actual
classroom activities submitred by teachers participating in a nine-month pilot study ol the
standards. The remainder are from the classrooms of task force members and their col-
leapues. Lach scenario includes a list of the targeted standards, a brief description of the ac-
tivity and the classroom in which it was used, and a rellection on how the scenario
addressed the standards. Also included are suggestions for modifying the scenario for dif-
ferent classroom sinuations.

HOW TO USE STANDARDS FOR FOREIGN LANGUAGE LEARNING

o .
Standards for Foreign Language Learning is a document designed for many audiences and
with many purposes. Before using this docwment, however, it is important 0 undersrand
what it is NO'L. Firse and foremast, the standards do not deseribe the currene state of for-
eign language education in this country. While they reflect che best practice in the country,
they do not describe what is being attained by the majority of foreign language students.
The standards described within these pages will not be achieved overnight; mther, they pro-
vide a pange apainst which ro measure improvement in foreign language education in the
YORIS ta come,

"~ The standards are not a curriculum guide. While this document suggests the types of
cantent and curricular experiences needed to enable students o achieve the standards, and
supports the ideal of exiended sequences of study, it does not describe specific course con-
teng, nor arecommended scope and sequence,

Finatly, this is not a stand-alone document. It must be used in conjunction with seate
and local frameworks and standards to determine the best approaches and reasonable ex-
pectations {or the studenis in individual districts and schools. As Figure 2 indicares, each of
these documents will influence and inform the others, as administrators, reachers, parents;”
and others work together to ensure that tomorrow's learners are equipped to function in an

ot

ever-shrinking word.

Standards and Specific Languages

The standards included within these pages ase generic; they are not writeen tor any specific
languages and are meant to be inclusive of all languages. IHowever, all languages are differ-
ent: they have different vacabulary, syntactic strucrures, sound systems, writing systems,
and cultures. They also offer greater and lesser challenges to English-spealing students.
Caonsequently, users of this document should note that modifications may be necessary in
order to make them applicable to specific languages. The goals and standards represent the
consensus of the field as to the overall objectives of second language study. In that sense they

are stable. The sample progress indicators, however, are much more fluid. Students of lan-

I3
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guages with non-Roman alphabets, for examiple, may not be able 1o teach some of the
progress indicators for written language at the level indicated in the current document.
1 .

'igu;’e 2. The Relationships Among National, State, and
Local Standards Documents

National Standards State Framework ~ District Curriceium Lesson/Unit Plan
, . ]
Goals =3 Goals {ar L 2 Local Goals for b 2 Specific Objectives for
= frrstroction -~ tnstruction 4= Learriong
Slandagds "y Standards = Gantlemt b d Conlept
- Gonlem L Unit Specifics - Lesson specifics
Unit lypes Suggesicd unils &scouence Unil 1opies & lessons
Structure of cantent Methods Procecdures
Resources Teachingfl.earning
resodrces (or gnif
lessons
Sampic Progress L Recommentled n# Specilic assessment wp Specific objectives &
tnilicatars <= assessment procc'du:res ] teghniques L assassmoents
i . i

- Adapred with permission fram the
Vistead Arts Lefeecotron Reform Flandbook: Suggested Policy Perspectives enr Art Content and Studene Loarning rm Are Fducation
Natinnal Ast Education Association, 1995

Convarsely, the culwural differences embedded in the study of non-European languages may
be more readily apparent than the cultural differences in European languages. Similar chal-
lenges exist when working with visual languages (c.g., American Sign Language), languages

* whidh are no longer spoken (c.g., Latin and Ancient Greek), and lanpuages with no written
component (c.g., some Nattve American languages).

Ax this writing, the organizations representing the teachers of specific languages are
committed to developing standards tailored specifically vo their individual languages. These
will maintain the format and philosophy of the current document, bur offer language-spe-
cific progress indicators and learning scenatios.. In the meantime users of this document
should keep in mind the nature of the fanguage studicd as they move wward che develop-
ment of local curricula, assessments, and petformance standards.

Standards and Heritage Language Learners

Similar modificacions will need to be made when applying the standards to students who
have a home background in the language studicd. As stated pieviously, these students may
come to dass able to converse in the language in home and community situations, but may
lack the abilitics to interact comfortably in more formal sectings. Further, they may be quite
comfortable with oral language but possess limited skills in reading and writing. Again, the
backpround of the learner is an important variable when developing implementation strate-

gics [or these standards.

-
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Final Considerations _
In dhese introductory pages, the members of the standards task force have made every effort
to respond to as many questions about these seandards as possible. A compilation of [re-
quendy asked questions has been included at the end of the document as an additional re-
source. Narurally, Standuards for Foreign Language Education will not provide all the answers.
It remains a work in progress that will be modified and adapred in the coming years, as
more and more students complete extended courses of study in other languages and as we
cantinue 1o learn more about the nature of second language learning and how best 1o pro-
mote high standards in our classrooms.

Standards for Foreign Language Learning ‘ ' .

Page 26

26



.
K
1

> Standards for

P

::.1 q__ﬂ"- Ve - - T 2 - 1'ﬂ €
Foreign Language Learning

COERNUMNIC ATION
Cemikntnicate in Languages

iy Tham English

Staudard 1.1: Students engage in conversa-
tions, provide and obtain information, ex-
pross fcclings and emotions, and exchange

opiniais,

Standard 1.2: Students uniderstand and inter-
pret weitten and spoken lanpuage on a varicty
of wipics,

Standard 1.3: Students present informa-

ton. concepts, and ideas to an audience of

listcuers or readers on a vacicty of topics.

LT TIRES
Gk Ruowledge and

Vg izrsiandin of Other Cullures

.
Standard 2.1: Students demonstrate an un-
derstanding of the relavonship between the
practices and perspectives of the culture

stuchied.

Standard 2.2: Students demonstrate an un-
derstanding of the relationship between the
products and perspectives of the culture

_ CONMECTIONS
Connect with Sthor Disciplines sand
Acqerire Infosmmatisg

Standard 3.1: Students reinforce and fur-
ther their knowledge of other disciplines
through the forcign language.

Standard 3.2: Students acquire informa-
tion and recognize the distinctive viewpoints
that are only available through the foreign
language and its cultures.

COMPARISONSG
reveiop Insightt into the Nature of
Language amwd Cubtere

Standard 4.1: Students demonstrate un-

derstanding of the nature of language
through comparisons of the language studied
and their own.

Standard 4.2: Students demonstrate under-
standing of the concepr of culture through com-
patisons of the culturcs studied and their own.

CORININITIETD
Participaie in Wiullifingual Cowmsixniion

at Mome and Arcosssd cive Woedd

Standard 5.1: Students usc the Janguage
Loth within and beyond the school seuing.

Standard 5.2: Students show cvidence of be-

studicd coming life-long leatners by using the lan-
guage for personal enjoyment and enrichument.
Standards for Foreign Language Learning @
Page 9
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fromi comiprchension in diae the former implies the abiflity o “read {(or listen) beoween the

lines.”

Figure 5. Framewpr'k of Communicative Modes

INTERPERSONAL

PRESENTATIONAL

NZO -~ —mQ .

Direct aral communication (e.g.,

-face-~to face or telephonic) be-

lwean individuals who are in
personal contact '

Direct written communication
between individuals who come
into personal contact

" INTERPRETIVE
Receptive communication of
oral or written messagcs

. Mediated communication via print
and non-~print malerials

Listener, viewer, reader works
with visual or recorded maleri-
als whose crealor is absent

Productive communication
using oral or written language

Spoken or written communica-
tion for people (an audience)
with whom there is no inimediate
personal contact or which takes
place in a one-to-many motie

Author or creator of visual ar
recarded material not known per-
sonalty 1o fistener

T 4> o

Productive abilities:
speaking, wriling

Heceptive abilities:
listening, reading

. - Primarily receptive abilities:

listening, reading, viewing

Primarily productive abilities:
speaking, writing, showing

[l =T o I el et el |
mMoOTMmMrESOoO=Z X

[Knowledge of cultural perspec-
lives governing inferactions be-
tween individuals of ditferent
ages, statuses, backgrounds

Ability 1o recognize that lan-
guages use different praclices 1o
communicale

Ability to recognize that cultures
use different patterns of interac-
tion

Knowledge of how cullural per-
spectives are embedded in
products {literary and artistic)

Knowledge of how meaning is
encoded in products

Ability to-analyze confent, com-
pare it to information available in
own language and assess lin-
guistic and cultural differences

Ability 1o analyze and compare
content in one culture to inter-
pret U.S. culture

Knowledge of cultural perspec-
tives governing interactions be-
tween a speaker and his/her
audience and a writer and
his/her reader

Ability to present crossculfural
information based on back-
ground of the audience

Ability 1o recognize that cultures
use different patterns of interac-
tion

KNOWLEDGE OF THE LINGUISTIC SYSTEM

The use of grammatical, lexical, phonological, semantic, pragmatic, and discourse features necessary

for participation in the Gommunicative Modes.

Since the Interpretive Mede docs not allow for active negotiation between the reader
and the writer or the listencr and the speaker, it requires a much more profound knowledge
of culture from the outset. The more onc knows about the other language and culuure, the
greater the chances of creating the appropriate cultural interpretation of a written or spoken
text. It must be noted, however, that cultural literacy and the ability o read or listen be-
rween the lines are developed over time and through exposure to the language and culture.

-
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p» Gain Eﬁnawledge and |
Understanding of Other Cultures

RATIONALE

* The study of another language cnables students to understand a different eulture on its own
terins. The exquisite connections between the culture that is lived and the language that is spo-
ken can only be realized Ly those who possess a knowledge of both. American students need to
develop an awareness of other people’s world views, of their unique way of life, and of the pat-
teens of behavior which order their world, as well as learn about contributions of other cultuccs
o the world at Jarge and the solutions they offer to the common problems of humankind. Such
awarcness will help combart the ethvocentrism that often dominates the thinking of our young
prople. Oliver Wendell Holmes™ contention that the human mind, once stretched to a new
idea, never returns to its former dimensions { The Awtocrat of the Breakfast Table) underscores the
bencfies which dhe study of cultutes through their own language can bring.

| RISCUSSION
What is Culture? The term “culture” is generally understood to include the philesophical per-
spectives, the behavioral practices, and the products—-both tangible and intangible—of a society.

The diagram below illustrates how the products and practices are derived from the philosophical
perspectives that form the world view of a cultural group. It also shows how these three compo-

pents of culture are closcly interrelated.

PERSPECTIVES
(Mcanings, attitudes, valaes, ideas)

PRACTICES % o PRODUCTS
(Pacterns of social (Books, tools, foods, laws,
intcractions) music, games)

Because language is the primary vehicle for expressing cultural perspectives and participat-
ing, in social practices, the study of a language provides opportunitics for students to develop in-
sipthts in a culture that arc available in no other way. In reality, then, the true content of the
forcign language course is not the grammar and the vocabulary of the language, but the cultures

£
W
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E )TH ASPECTS OFF
C IATURE (FORMEAS.
iND DAILY LiFE)

A E INENTRICANY
} IOVEN INTO T4t
LANGUAGE 0+
T DSE WHO LIV 3y

THE CULTURE,
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expressed through that language. It is important that students become skilled observers and
analysts of other cultures,

In the last few decades, members of the foreign language profession have tended to ;-
vide culture into two bins: “Big C” (formal) and “little ¢* (daily bife) culrures. Most teacl
ers were comfortable with the cancept of “Big C*(formal) culture, which required sorne
knawledge of the formal institutions {social, political, and economic), the great figuces of
history, and those products of literature, fine arts, and the sciences thar were teaditionally us-
signed to the category of elite culture. The “lictle * {daily Jife) culture bin included those gs-
pects of daily living studied by the sociotogist and the anthropologist; housing, clothing,
food, toals, transpostation, and all the patterns of behavior thar members of the culcute re-
gard as necessary and appropriate. This “Big C” (formal), “litcle ¢ (chaily life) division was
valuable initially because it drew arrention to the saciological companents of culture thar in
the past had been virtnally ignored in textbooks and classroon®, However, because both
aspects of culture are inextricably woven into the language of those who live in the culture,
and because understanding and involvement with both is virally important for students at
all levels of language learning, they are viewed as inseparable in this documen.

Avoliding Cultural Misunderstandings, People who share the same native language share
fmany common pesspectives, practices, and products. Speakers of a single language may live
in various parts of the world; consequently, they belong to different culeures, the traditions
and expressions of which have been shaped by time, geographical location, and various pro-
found and unique experiences that cause groups to differ from each other even though cliey
share a language. To apply 2 single set of criceria in analyzing, teaching, and interacting with
those cultures would be ta ignore reality and fail 1o respect the dignity of disparare cultyal
groups. To assume, for example, that the Spanish-speaking cultures in Latin America are cs-
sentlally the same as the cultures of Spain or the cultures of immigeants from Mexico or the .
Caribbean living in the United Seates is to deny the special identity of each group. The
same can be said for the French-speaking cultures of Aftica, North America, the Caribbean,
the South Pacific, and France itself. Such examples of cultuzal diversity within commonly
shated languages are numerous and significant, and their impact has been particularly
poignant in the pluralistic sociery of the United States,

It is equally important that studenrs recognize that members of one culture rend 1o
make assumptions and draw correspanding conclusions about other cultuges based upon
their own values. Opinions and acticudes, both hidden and expressed, are often based upon
a surface examination of other culrures using criteria that can be applied wich validi ty only
10 one’s own culture, The erroncous judgments thar result from such assumptions, born of
a fack of adequate information, understanding, and sensitivity, eventually lead 1o negative
reactions 1o members of different culeures, To counteract 1his tendency, teachers can pro-
vide learning activities approptiate to grade level that explore the process of stereotyping

+
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and the tole stereotypes play in forming and sustaining prejudice. Finally, it is critical w0

provide opportunitics for many different kinds of interaction with members of other cul-

tures, so that students draw informed ¢onclusions and develop sensitivity to the perspee-

uves, pracices, and products of others. - N
i

Teaching Similarities and Differences. Whilc nobody doubts that both similarities and

differences cxist among any given culfures, the question that concerns reachers is which to WHILE SOM:
present firse. Thete is some evidence o show that a- positive point of departure—under-

scoring ways in which members of the other culture share siinilar intesests and behaviors CULTURAL
with langusge learners in the United States—establishes a favorable mindset toward speak-

ors of the other language. It is essential, however, thac cultural differences not be swept ANOWLEDGE CAN

uncer a pedagogical rug, It is the differences in world view and the behavior patterns based

on those dilfering assumptions and values that give rise to misunderstandings and conflict. BE OBTRINED FROM
Auis important to help students expect differences and learn how to analyze observed diffes-
HE . e ‘ OTHER COURSES,
ciees (how 1o put thent into perspective within the cultural framework of the other lan-
puage). At every stage of language learning, both similarities and diffcrences among the ONLY LONGUAGE
! . . - 2 3
stwlents own culture and the other cultures should be presented. Interactions with repre- '
sentatives of the other cu{turef and experichee with 2 varicty of cultural expressions {per- STUDY EMPOWERS
sonal ancedotes, poctry, headlines, editorials, faws, music, muscums, trains, and pets, for
cxample) help learners shape their own awateness. This personal exploration in the lan- | LEARNERS 10

gunge of the culture enables students to develop crosscultural understanding and respect.

ENGAGE M PIREGY
The Specific Role of Second Language Study. The enduring dimension of cultural
study is the actual participation in the exchange of information and ideas among members INTERACTION Wit
of various cultures using the foreign language. While a great deal of information about
other cultures can be gained through the study of other disciplines, such as the social sci- MEMBERS OF
ences and the arts, only sccond language study empowers learners to engage successfully in
} . . . . " . QTRER CULTURES.
meaningful, direct interaction, both orally and in writing, with members of other culturcs.
The perspectives, practices, and products of culture—be they historical or contemporary—
can be shared in a special way with membess of the culture in which they originated. This

new, “insiders” perspective is the true catalyst for crosscultural understanding.

GTANDARDS

The Cultures Goal includes two standards. The first emphasizes the practices, the second
the products associated with cultural perspectives.

Standards for Foreign Language Learning @
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CULTURAL
PRACTICES:
PATTERNS OF

BEHAVIOR

ACCEPYED BY &

SQCIETY

STANDARD 2.1 Students demonstrate an understanding of the relation-
ship between the practices and perspectives of the cul-
tuwres studiad.

This srandard focuses on the practices chat are derived from the traditional ideas, attitudes,
and values (perspectives) ol a culture. Cultural practices refer to paterns of behavior accepe-
ed by a saciety and deal with aspects of culture such as rites of passage, the use of forms of
discourse, the social “pecking order,” and the use of space. In short, they represent the
knowledge of “what to do when and where.” It is important to understand the relationship
between these practices and the underlying perspectives that represent the culture’s view of
the world.

For example, in some Asiancultures members are positioned (a perspective) on a hierar-
chical scale based on age, social status, education, or similar variables. In those cultres, the
exchange of business catds (a producs) that provides key informarion is a helpful practice.
Because these cards facilitate socia) interaction and are rreated with respecr in these cul-
tures, one should not scribble another name or telephone number on the business card
(taboo practice). The information on the card also dieectly aftects che nonverbal behavior
(pracrice} of chose involved in the communicative interaction, as well as the choice of lin-
guistic forms (products) that indicate status.

The following progress indicarors relate o learning activities based on the culture stud-

ted:
Sample Progress Indicators, Grade 4

» Students observe, idendfy, and/or discuss simple patterns of behavior or interac-
tion in various settings such as school, family, and the communiy.

* Students use appropriate gestures and oral expressions for greetings, leave takings,

and common classroom interactions. .

* Srudents participate in age-appropriate culrural activities such as games, songs,
birthday celebratiens, story telling, and dramatizavions?

Sample Progress Indicators, Grade 8 v
* Srudents observe, analyze, and discuss patteens of behavior typical of their peer group.

* Students use appropriate verbal and nonverbal behavior for daily activities amony;
peers and adules. : '

* Students learn about and participate in age-appropriate culrural pracrices such as
games (role of leader, taking turns, etc.}, sports, and enterrainment {e.g., music,
dance, drama).

@;} Stanelurels ﬁn‘ Foreign Langnage Learning
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Samgie Progress Indicators, Gra_da‘lf" '

« Students interact in a vasiety of culiural contexts that seflect both prer-group and adult ac-
tivities within the aulture studicdl, using the appropriate verbal and nonverbal cues,

* Students fearn abour and participate in age-appropriate cultural practices, such as

games, spoits, and enterrainment.

* Students identify, analyze, and discuss vatious patterns of behavior or interaction

typical of the culture studied.

* Students identify, cxamine, and discuss conngctions beeween cultueal perspectives
and socially approved behavioral patterns.

STLNBARD 2.2 Sltudents demonsivate an understarding of the rela-
' Lionship between the products antd perepectives of the
cuifures studied.

This standard (ocuses on the prodiuees of the culture studied and on how they reflect the perspectives
of that culture, Producs may be angible {e.g, a painting, a cathedsal, a picee of liscrature, a pair
of chopstcks) or intangjble {e.g., an oral tale, a dance, a sacred tiwal, a system of education).
Whitever the form of the product, its presence within the culture is required or justified by the
underlying beliefs and valucs {perypecizues} of that culture, and the cultural practices involve the use
of that prodinet.

Tor example, i the United States, youth has traditionally been valued more than old age (a
perspective). As a result, products that purport to prolong youth and vitality (e.g,, face creams, high
fiber hircakfast cercals, and “excreycles”) have becomic an integral part of our culture. At the same
time, junctsces that are perceived as prolonging youth and health are encouraged: school childen
cxereine to mect the goals of the President’s Physical Fitness Award; tecnagers po on crash dicts;
whole scgments of the population invest in running shocs and jopging togs (produces).

Samplie Progress Indicators, Grade 4:

e Students identify and observe tangible products of the culture such as toys, dress,
types of dwellings, and foods.

¢ Studens idencify, expericnce, or read about expressive products of the culture such
as children’s songs, sclections from children’s literature, and cypes of artwork en-
joyed or produced by their peer group in the cultures studied.

¢ Students identify, discuss, and produce types of artwork, crafts, or graphic repre-
sentations chjoyed or made by their peer group within the cultures studied.

* Swudents recognize themes, ideas, or perspectives of the culture.

CULTUGRAL
PRODUTTS ARE
REQUIRED OR
JUSTIFIED BY TIIE
UNDERLYING
BELIEFS AND
VALUES ¢F THAT

CULTURE.
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Sample Progress Indicators, Grade 8

« Students experience {read, listen 10, observe, perform) expressive products of the

culture (e.g., stories, poetry, music, paintings, dance, and drama) and then explore
the effects of these products on the targer communities.

= Students search for, identify, and investigate the function of utilitarian products

(e.g., sports equipment, household items, tools, foods, and clothing) of the culture
studied as found within their homes and communities,

Students idenrify, discuss, and analyze themes, ideas, and perspectives relaced ro the
products being studied.

Sample Progress Indicators, Grade 12

Students identify, discuss, and analyze such intangible products of the rarger cutture
as social, economic, and polirtical institutions, and explore relationships amonyg
these institutions and the perspectives of the culture.

Students experience, discuss, and analyze expressive products of the cultre, in-
cluding selections from various literary genres and the fine arts.

Students identify, analyze, and evaluate themes, ideas, and perspectives related 10
the products being studied.

Students explore the relationships among the products, practices, and perspectives
of the culrure.

l@ Standards for Foreign Language Learning -
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» Connect with Other Disciplines
and Acguire Information

R CINARE

Forcign language learning expands the educational experience of all students by connecting
with other disciplines tn the school curriculum either formally or informally. Knowledge is
powecr, and extending student access to information through the use of a forcign fanguage in-
creascs student ability to “know and de.” Using a forcigs language to acquire information em-
powcers students with knowledge, no matter what the topic or discipline. It also provides
learners with skills and intereses that look beyond the limies of their formal educational experi-
chnees.

In today's socicty, access to information takes on a variety of forms and occurs both in and
out of school. Students may watch news releascs from forcign countrics, listen to interviews with
{forcign nationals bcrol'; ot during the translation, or access vast stores of inforimation from
around the world through internet connections in their homes. Classroom instruction serves as
an organizer by preparing students to access the variety of sources in the other language. They
may acquire information through technology, personal interviews, ncwspapers, magazines, dic-
tionaries, and encydopedias in the school library. _

‘The conscious cffort to connect the foreign language curriculum with other parts of stu-
demts” academic lives opens doors to informarion and experiences which enrich the students’
entire school and life experience. Those connections Bow from other areas to the foreign lan-
guage classtoom and also originate in the foreign language classtoom to add unique expericnces
and insights to the rest of the curriculum.

P CUSSION

Knowledge of a sccond language and culture combines with the study of other disciplines and
shilks the focus from language acquisition to broader learning experiences for the student.
Language used in this way helps students integrate the contributions from any discipline into a
holistic and ever-expanding open system. For example, while learning about the origins of the
Gevman classical music tradition, students with a knowledge of the language deepen their un-
derstanding of a composer’s works by reading segments of Bach's correspondence with con-
temporaries or excerpts from his diary describing the creative process. The same information
could also be useful in other classes as students learn to forge connections across the disciplines,
shifting emphasis from the Jearning of individual language pieces to recognition that language
acquisition is 4 continuous process contributing to life-long learning,

Taking the shift from teacher-directed to student-directed learning one more step, students
usc their developing language skills to go beyond the requirements for class work and pursue

48
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CONCEPTS
"RESENTED I GNE
CLASS ARE THE
BASIS FO%
CONTINUED
LEARNING IN THE
 OREIGN LANGUAGE

CLASS,.

topics further for personal interest, unrelated to the limits of academic fife. In this way, stu-
dents are “weaned” [rom language-learning and begin to nurture life-loag leacning skills
and life-long language-using skills.

Although students entering the language classroom may have had ne prior conscious
experience with fanguage learning, they are nor empty vessels. They bring a wealth of expe-
rience and knowledge of the world around them (both in other areas of the curriculum and
from personal experience). Furthermore, those children who know languages other than
English bring additional linguistic and cultural experiences 1o their classrooms, With the
goal of language instruction to “acquire information and connect to other disciplines,” the
teacher can use the classroom language learning experience to build upon what studenus al-
ready know. In this way, foreign language acquisition focuses on the broader education of
students; it benefits their growth in non-fanguage disciplines, encourages the ccansfer, en-
richment, and strengthening of information; it helps students “learn how to Jearn.”

STANDARDS

The Connectians Goal inchudes two standards. The firse focuses on target language support
for content from other disciplines. The second focuses on information now available to che
learner through the target language.

STANDARD 3.1 Students reinforce amt further their knowledge of
other disciplines through the forefgn language.

Learning today is no longer restricted to a specific discipline; it has become interdiscipli-
nary. Just as reading cannot be Jimited to a particular segment of the school day but is cen-
tral o all aspects of the school curriculum, so, too, can foreign language build upon the
knowledge thar scudents acquire in other subject areas. In addition, students can relace the
information studied in other subjects ro their learning of the foreign language and culture.
Students expand and deepen their understanding of and exposure to other areas of knowl-
edpe, even as they refine their communicative abilitics‘and broaden their cultural under-
standing. The new information and concepts prescn:ced in one class become the basis of
continued learning in the foreign language classroom. In the lower grades, for example, stu-
dents in 2 science class are introduced to the range of vocabulary related to weather, seasons,
and temperatures. Ac che sarme time, che foreign language class continues rhis peesentation
with the months of the year, seasons, and weather vocabulacy in the foreign language. By
comparing the weather conditions in the foreign country with those ac home, students have
acruired new knowledge at the same time thac they have deepened their understanding of
ptevious information.

Interdisciplinary reinforcement can accur at all levels of the school curriculum. At var-
ious stages, the foreign language teacher could teach more than the names and events pre-
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sented in the history class and geog.faplﬁcal‘ place names by introducing students to jour-
nalistic accounts ol historical events or literaty depictions of individuals living at that time.
Fui thermore, in addition to the concepts and processes introduced in science and the
achicvements of artists and musicians studied tn art, students could read documentation in
vitrious relcrence matetials, the descriptions of success and failure in biographical sketches
ol various individuals, as well as the autobiographical accounts documented in personal let-
ters and diarics of those historical fgures. Prior discussion of works of literature in the
Luglish class enables students to have a becter understanding of various genrcs——{rom the
detective story to the sonnet—and literary conventions when they cncounter similar rexes
in the language classroom. Even the manipulations and story problems taught in math pro-
vide vontent and a basis for discussion and exploration in the [oreign language classroon.
Students who arc grappling with 'a’science problem are aided in their attempts to under-
stand it by relating it to their peers in the Janguage classroom. When integrated into the
broader curriculumn, foreign language learning contributes to the eotire educational expeui-
“ence of students.

Sample Progress indicators, Grade 4

e Students demonstrate an understanding about concepts learned in other subject
arcas in the target language, including weather, math facts, measurements, ani-
mals, insects, or geographical concepts.

Sample Progress Indicators, Grade 8

o Studcents discuss topics [rom other schiool subjects in the target language, includin
| ] g £ g
geographical terms and concepts, historical facts and concepts, mathematical terms
and problems, and scientific information.

°  Students comprehend articles or short videos in the target language on topics being
studicd in other classes.

» - Students present reports in the target language, orally and/or in writing, on topics
being studied in other classes.

Sample Progress indicators, Grade 12

= Studcnts discuss topics from other school subjects in the tacget language, including
political and historical concepls, worldwide health issues, and cnvironmental con-

CCins.
-

= Students acquire information {rom a varicty of sources written in the target fan-
guape about a topic being studicd in other school subjects.

Standerds for Forcign Language Learning
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» Students combine information from other school subjects with information avail-

able in the foreign language in order to complete activities in the foreipn lanpuape
classroom.

STANDARD 3.2 Students acquire information and recognize the dis-

tinctive viewpoints that are only available through the
foreign language and its culturaes.

As a consequence of learning another language and gaining access to its unique means of
communication and ways of thinking, students acquire new information and perspectives.
As learners of a foreign language, they broaden the sources of information available to them.
They have 2 “new window on the world.” In the earlier stages of language learning, they
begin tp examine a variety of sources intended for native speakers, and extract specific infor-
mation. As they become more proficient users of the foreign language, they seek ont materi-
als of interest to them, analyze the content, compare it to information available in their own
lanpuage, and assess the linpuistic and cultural differences.

Sample Progress Indicators, Grade 4

* Students read, listen to, and talk about age-appropriate school content, foll: tales,
short stories, poems, and songs written for native speakers of the target Jangnage.

Sample Progress Indicators, Grade 8

* Students use sources intended for same-age speakers of the target language 10 pre-

pare reports on topics of personal interest, or those with which they have limited
previous expertence,

Sample Progress Indicators, Grade 12 ~

¢ Students use a varicty of sousces intended for same-age speakers of 1he tarput lan-
guage to prepare reports on topics of personal interest, or those with which they

have limited previous experience, and compare these to information obtained on
the same topics written in English.
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Develop Insight into the Nature
of Language and Culture

.
»

“Students benefir from language learning by discovering diffetent patterns among language sys-
tems and cultures. Through the study of a new language system and the way such a system ex-
presses meanings in culturzlly appropriate ways, students gain insights into the nature of
language, linguistic and grammatical concepts, and the communicative functions of language in

socicty, as well as the complexity of the interaction between language and culture.

PISCUSSION

There is a generally held notion that students are better able to reflect on their ficst language
and culwure after having expericnced leatning a second. Evidence of this notion arises in various
studies done on the effects of second language Jearning. Although the research remains incon-
~<lusive, anccdotal evidence supports the idea that, by engaging in comparisons between their
language and the languape studied, learners develop a greater understanding of their own lan-
guape and culture and of Janguage and culture in the broadest sense.

Some would argue that equivalent knowledge of language and cultural systems can be ac-
quired in other rypes of courses {e.g., linguistics, anthropology). However, when students study
another language and participate in communicative interactions, the actual experiential di-
mcnsion makes such an understanding more real. By struggling with how to express particular
meanings in a second language, how to encode them linguistically, and how to be sensitive to
norms of politencss in another culture, students gain awareness of the nature of Janguage itscif.
~ For example, students often come to the study of another language with the assumptions
that all fanguages ate like cheir own. Shortly, they discover categories that exist in other lan-
guages (e.g., neuter gender) that do not exist in their own. They discover that elements to which
they gave scant attention (c.g.,.ends of words} may be quite important in another language.
Morcover, they rcalize that what is polite in one cultural system (e.g., when and to whom to say
thanle you) is not parallel in the other. These experiences direct attention to a comparison of
language and cultural systems. In tuen, such awareness enhances the ability not only to use the
target language, but also to gain insights into the strategies their own language uses 10 commu-
nicate meaniog. Whether or not students continue the study of that particular language, the
understandings gained about the nature of language and its interaction with culture carry over
invo futore situations where they may have to interact in other cultural settings. Students learn
ways of hypothesizing and making predictions about how language is likely to work in a setting
with which they are not familiar. They ccase to make naive assumptions about other languages
and cultures solely based upon knowledge of their own.

23
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The long-term experience of studying another language leads students ro discover that
other cultures view the world from a perspective different from their own. Students view con-
cepts in a new light as they probe apparently similar concepts in the target culmure. For exam-
ple, the word “bread” evokes certain images among American students based on its role and
realicy in our culrure. These images cannort be automatically transferred to the second lan-
puage. The appearance, taste, use, and perception of bread in another culture may be entirely
different. When students understand thar the target culture assigns new associations to the
label “bread,” they are drawn to examine this concept more closcly in their native language.
They begin to realize that language learning is not simply a matter of learning different vo-
cabulary words, buc of acquiting an entirely new set of concepts associated with the words.

The study of a second language and the resulting incercultural exploration expad a
learner's view of the world in different ways. This study creates an awareness of the existence
of alternative views of other cultures while, at the same time, providing insights into the
learner's native language and culture. In addition, by comparing beth cultural and linguis-
tic systems, students develop their critical chinking abilides in valuable and importane ways.

STANDARDS

The Comgparisons Goal includes two standards; the frst standard focuses on che nature of
fanguage, the second on the concept of culture.

STANDARD 4.1 Students demonstrate understanding of the nature of
language through comparisens of the language studied
and thelr own.

This standard focuses on the impace that learning the linguistic elements in the new fan-
guage has on students abifity to examine their own language, and to develop hypotheses |
about the structure and use of languages. From the earliest language learning experiences,
students can compare and contrast the two languages as different elements are presented.
Activities can be systematically integrated into instructipn-that will assist students in un-
derstanding how languages work.

Sample Progress Indicators, Grade 4

* Swudents cite and use examples of words that are borrowed in the language they are
learning and their own, and they pose guesses about why languages in general
might need ro borrow words,

* Students realize that cognates enhance comprehension of spoken and written fan-

guage and demonstrate that awareness by identifying commonly occurring cognutes
in the language they are learning. '

Stanclards for Foreign Language Learning
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' N
+ Studcnts arc aware of the existence of idiomatic expressions in both their native
language and the language being learncd and talic about how idiomatic expressions
work in geacral. o
»  Studems demonstrate an awarencss of (ormal and informad forms of language in grectings
and leave-takings and try out expresstons of politencss in other languages and dheir own.

o Students teport differenices and similarities between the sound and writing systems
of their own language and the language being learned.

= Students demonstrate an awarencss of the various ways of cxpressing ideas both in
their own fanguage and the language being learned.

Sanple Prbgrcss Indicators, Grade B

. ® Students recopnize the category of grammatical gender in languages, and their spo-
ken and written language reflects thac awarencss.

+ Students hypothesize about dhe relationship among languages based on their aware-
ness of cognates and similarity of idioms.

»  Studeats demonstrate an awarcness of ways of expressing, respect and coramunicat-
ing starus differences 1 their own Ianguape and the language they e learning,

o Students demonstrate awarencss that languages have critical sound distinctions thas

must be mastered in order to comumunicate meaning,.

Sample Progress Indicators, Grade 12

- o Students recognize that cognates have the samc as well as different meanings among
languages and speculate about the evolution of language.

= Students demonstrate an awarencss that thete are phrases and idioms that do not

transfate dircetly [rom one language to another. “

= Students analyze clements of the target language, such as time and tense, and com-
parable linguistic clements in English, and conjecture about how languages use
forms to cxpress time and tensc refationships,

°  Students repoit on the relatonship between word order and meaning and hypothesize on how
this may o may not refloct the ways in which cultures orgatiize information and view the world.

+ Students compare the writing system of the target Janguage and their own. They
also examine other writing systems and repott about the nature of those writing
systems (e.g., logographic, syllabic, alphabetic).

Standards for Forcign Langnage Learning @
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STANDARD 4.2 Students demonsivate understanding of the concept of
culture through comparisons of the cultures studicd
and their own.

As students expand their knowledge of culures through fanguage learning, they continual-
ly discover perspectives, practices, and products that are similar 10 and different from those
in their own culture, They develop the ability to hypothesize abour cultural systems in gen-
eral. Some students may make these comparisons naturally, others learn o do so. This stn-
dard helps focus this reflective process for all students by encouraging integration of this
process into instruction from the earliest levels of learning,

Sample Progress Indicators, Grade 4

= Students compare simple patterns of behavior or interaction in various cultural set-
Hngs,

¢ Students demonstrate an awareness that gestures are an importane pare of commu-
nication and that gestuces tmay differ among languages.

+ Students compare and contrast tangible products (e.p., toys, sports, equipment,
foodd) of the arpet culires and their own,

* Students compare and contrast intangible products (e, thymes, sougs. lolkeales)
of the rarget cultures and their own,

Sample Progress Indicators, Grade B

»
+ Students contrast verbal and nouvetbal behavior widhin particular activities in the
target cultuees and their own,

+ Students demonstrare an awareness that they, too, have a culture, based on com-

patisons of sample daily activities in che warget culeure and their own. *

+ Students speculate on why certain products origiivite in and/or are important o
particular cultures by analyzing selected products from the warget cultures and their
own, '

» Students hypothesize about the relationship between culaural perspeceives and prac-
tices (e.g., holidays, celebrations, work habits, play) by analyzinp selecred practices
from the target cultures and their own.

* Students hypothesize about the relationship between culturat perspectives and ex-
pressive products {e.g., music, visual arts, appropriate forms of literarure) by ana-
lyzing selected products from the target cultyresand their own.
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Sample Progress Indicators, Grade 12

o Students hypothesize about the origins of idioms as rellections of culture, citing, ex-
-
amples {rom the lanpuage and cultures being studied and their own.

< Students compare nuances of meanings of words, idioms, and vocal inflections in

the targer language and their own.

> Students analyze the relationship of perspectives and practices in the target culture
and compare and contrast these with their own.

= Students analyze the relationship between the products and perspectives in the cul-

tures studied and comparc-anid’contrast these with their own.

o Students identify and analyze culwaral perspectives as reflected in a varicty of literary

gC nres.
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Participate in Mululingual
_ommunities at Home and

Around the World

RATIONALE :

The shift {rom a manulacturing-based cconomy to one increasingly based on information,
wechnology, and service reflects a changing America. As businesses expand domestic and inter-
national markets, American citizens necd o be proficient in English and in other languages.
These skills allow Amecricans to access directly knowledge and infounation generated by other
countries and cultures and allow for face-to-face negotiations in political, business, and per-
sonal dealings. This proficiency is developed and sustained by the opportunity to learn and use
a language over a long period of time. Morcover, students atc highly motivated to excel in their
study of a sceond language when they see immediate applications for the skills they lcarn. They
find thac their ability to comimunicate in other fanguages better prepares them for school and
community service projects, cnables them to expand their emiployment opportunitics both at
home and abroad, and allows them to pursuc their own interests for personal benefit,
Ultimately, as a result of thicir ability to communicate in other languagcs, students realize the in-
widependence of people throughout the world. This goal combines clements {rom ecach of the
other goal areas. Once again, careful application of the components of language and culture arc
vital. The standards in this goal arc dependent not only on carcful language use, but on the abil-
Ly w apply loowledge of the perspectives, products and practices of a culture, the ability o
connect o other disdpline arcas, and the development of insight into onc’s own language and

culrore,

PSCUGSION

Recognizing the need for a productive and competitive work {orce, many schoals are empha-
sizing a curriculum that betier prepares students for the school-to-work or school-to-college
cransition. These educational cfforts extend o the language classroom, preparing compctent
and self-confident students for work in the multifingual communitics around the globe. The
needs of waday's socicty and work force are best mer by weaving together the resources and ex-
pertise of vocational schools, academic institutions, businesses, governments at local, state, and |
nacional fevels, and pubhc and private organizations. A changivg American socicty and a world
of instant global communications require a strong work force that mects the needs of con-
sumers who may not speak English. Knowledge of another language and culture puts wotkers
in a betier position to serve the needs of a global socicty. -

Some students are fortunate to have direct access to multilingual communities through
1heir bome backgrounds; all students benefir from an awareness of the many communitics in
the U.S. where English and other languages are spoken—communitics such as the French-
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speaking Cajun areas of Louisiana, the German aseas of the Texas Hill Country, the Italian
communities of the Northeast, the Spanish-spealdng communitics of the Southeast and
Southwest, and the Asian neighborhoods of the West Coast. Lanpnage students develop
keener awareness of cultures and are better equipped to function in the multilingual com-

‘munities that exist in the U.S. and abroad.

In addition to the abifity to communicate in more than one language as a job skill,
knowledge of other languages and cultures opens the door 1o many types of leisure activi-
ties. From the television screen to the computer monitor, Americans have a direct link with
the entite contemporary world. Through worls of great literature and the asts, a deeper un-
derscanding of self is atrainable. As Americans travel to other countries and interact with
speakers of other languages, they realize that competence in more than one fanguage and
knowledge of other cultures empower them to experience mote fully the artistic and cul-
tural creations of those culnures,

STANDARDS

]
The Communities Goal includes two standards. The first standard emphasizes applied
learning, while the second focuses on personal enrichment.

STANDARD 5.1 Students use the language both within and beyond the
school setting.

This standard focuses on language as a ool for communication with speakers of the lan-
guage chroughout one's life: in schools, in the coramunity, and abroad. In schools, students
share their knowledpe of language and culture with classmates and with younger students
who may be learning the language. Applying what has been learned in the language pro-
gram as defined by the other standards, students come to realize the advantages inherent in
being able to communicate in more than one language and develop an understandin® of the
power of language. Well-developed language applications increase not only the markerahil-
ity of the employee, but also the ability of the employer tq meet the expectacions of the
customer. Many of the Progress Indicarors for Standard 5.1 are repeated at Grade 4, 8 and
12 not only to emphasize that the activity may be similar, but also to indicate thar a spiral-
ing of tashs and comperencies advances with age. As students have opportunities 1o use lan-
guage in response to real-world needs, they seak our situadions to apply their competencies
beyond the school setting.

Sample Progross lndicators, Grade 4

* Students communicate on a personal level with speakers of the language via leteers,
e-mail, audio, and video tapes.
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. Smdcn;ts idcnti@ professions which reqdirc proficiency in another language.
"+ Swidents use the language to create imaginary situations.

¢ Students prcscnf information about the language and culture to others.

. 51}@]::111‘5 write and illustrate stories to present Lo others.

+  Swndents perform for a school or community celebration.

sample Progress Indicators, Grade B

< Swidents discuss their preferences concerning leisure activities and current events, in
written form or orally, with peers who speak the language.

« Swidents interact with members of the local community o hear how they use the
Janpuage in their various {iclds of work.

+  Swdents present information about the language and culture w others.
¢ Students paradipate cJub acuvities wluch benelie e school oy community.
o Stadents write and illustrate stotics to present 10 others,

= Students perform for i school or community celebration.

Sampie Progress Indicators, Gradoe 12

° Students commumnicate orally or in writing, with menbers of the other culture 1e-

parding wopics of personal incerest, catnmuttity, or wotld concern.

* Stidents participate in a career exploration or school-to-wotk projees which requires
proficiency 1o the tanguage and culture.

* Suudents usc community resources to rescarch a topic related to culture andfor lan-
puage study.

* Swidents present information about the language and culture to others.
* Students participate in club activities which benefit the school or community.
= Students write and itlustrace storics to prrescnt (o athers.

* Students perform for a school or community celebracion.

- Standards for Foreign Language Learning

Page 61
46



SYANDARD 5.2 Students show evidence of hecoming life-long learners
by using the language for personal enjoyment and en-
richment.

W Language is an avenue ro information and interpersonal selations. Each day millions of
Americans spend leisure time reading, listening to music, viewing films and television pro-
geams, and inceracting with each other. By developing a certain’level of comlore with the

LANGUAGE new language, students can use these skills to access information as they continue to learn
. throughout their lives. Students who study a language can use their skills co further enrich
PTUDENTS GAIN . . . . . . . .
their personal lives by accessing various enterainment and information sources availablk: o

speakers of the other language. Some students may have the opporrunity to travel to com-

ACCESS TO , Speake _ , _ . _ _
munities and countries where the language is used extensively and, chrough this experience,
INTERTAINMENT further develop their language skills and understanding of the culture. Many of the Progress
Indicators for standard 5.2 are repeated at Grade 4, 8, and 12 to emphasize that the activi-
1 ND INFORMATION ties may be similar. However, the sophistication and ease with which the acriviries are per-
formed depend greatly on the student’s age and abilities,
SOURCES

Sample Progress Indicators, Grade 4

#AILAGBLE ONLY 70 . ) . .
+ Scudents read marerials andfoe use media from the language and culiure for enjoy-

SPEANERS OF ment.
+ Students play sports or games from the culture.
THOSE LANGUARES. '
+ Suxlents exchange information about topics of personal interest.
¢ Students plan renl or imaginary travel.

+ Students attend or view via media cultural events and social activities.

* Students listen to music, sing songs, or play musical instruments from the target culture
.

Sample Progress Indicators, Grade 8

+ Students consult various sources in the language ro obtain information on ropics of
personal interest.

» Students play sports or games from the culeure.

* Students exchange informacion around topics of personal interest.

*  Students use various media from che language and culture for entertainment.
* Students atcend or view via media cultural c‘vcnts and social activities.

* Smudents listen to music, sing songs, or play musical instruments from the rarger cubaure.

Stanclarels for Foreign Language Learning
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Sample Progress Indicators, Grade 12

_* Students consult various seurces in the lanpuage to obtain informatioun on topics of

t

personal interest. - .
~* Students play sports or games {rom the cultuze.

¢ Srudents read and/or usc various media from the language and culeure for enter-

tainment or personal growth,

* Studens establish and/or maintain interpersonal selacions with speakers of the fan-
guage. '

o Students actend or view via media cultural events and social activities.

o Studcacs listen o music, sing songs, or play musical instruments from the tarpet

culture,

Standards for Foreign Language Learning
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Sample Scenario Plan

1. Theme: Family

2. Title: “Changing Family Values”

3. Language Level and Context of Instruction. Students (from I8 to 25 years old) in their first scmestcr

of the sccond-year intermediate French will cxamine the modem family and changes in values and attitndes
across cultures. In this Leaming Scenario there are ample opportunitics for incorporating all three Standards of
the Communications goal. The teacher could introduce the unit by bringing in pictures of family members and
talking (in the target language) about the different relationship she/she has with the children and grandchildren
and the differences in their life priorities and their life styles as compared to the parents. Students present their
families similarly. Students could conduct surveys to delermine differences in values among various family
mcmbers. There would be opportunitics 1o deal with the first Standard of the Cultures goal, since the class would
be looking at the American “practice” of leaving the nest in the late teens and early twenties (or returning (o the
nest because of financial or marital difficulties) and examining attitudes (“perspectives”) of the young adults and
their parcnts concerning these practices. Since students would be acquiring demographic information about the
modem family in France and America through authentic video, newspapers and native informants, the second
Standard of the Connections goal would be treated. The unit would certainly provide comparisons about aspects
of language and culture akin to the theme topic, so both Standards of the Comparisons goal would reccive
attention. Out-ofclass interviews with other Francophone students were planned. Guest visits were arranged
with professor in sociology who spcaks French and is knowledgeable about family issues in France and with a
Venezuelan language teacher (former French major) who could tatk in French about families in her country To
keep all of these ideas in mind, the teacher needs to write out each part of the scenario. The third part which
describes the main activities in the unit would look like this:

4. Summary Description of Classroom Activities

The teacher will model a presentation of his/her own family with photos. This talk will include comments

about the nature of relationships with parents, children, and grandchildren and compare the differences in life
prioritics and slyles across generations. Students in the class will present their families similarly. Through in-
class and ont-of-class surveys, students will explore family valucs and determine the differences in attitudes
among the pa rents. grandparents, ang their adult children. They will research articles from the media on family
valucs and present the main points to their classmates. Guest speakers, a sociology professor and a Venezuelan
lanpuage teacher, will discuss family values in terms of their rescarch and personal backgrounds.

The next step is to outline ideas for in-class and out-of class activitics that would relate to the Standards in the
unit. For some of the Standards therc are samples of exercises (in French, but translated into English for this
article) provided that were eventually developed and used in the unit. The following are the selected Standard
clusters (Several Standards arc ofien targeted in a single projector activity) with a summary of possible
icaching/learning activities:

5. Curricular Weave

Student behaviours related to the Scenario illusirating how other curricular ¢lements and
goals are woven into the lesson include:
1. The language system - Students review and practice, in the context of the family, the third person object
pronouns. In the surveys and group and pair work. most questions using direct and indirect objects should be
answered using appropriate pronouns: Q: When your parents get old, will you be patient and listen to them when
they tell the same storv over and over again? A: I'll let them tell their storics, but T probably won't really listen to
them.
2. Communication strategies - Students conduct surveys, and ask gucst speakers questions. They negotiate for
meaning and understanding during these exchanges. They will ask for clarifications, repetitions, exampies when
communication breaks down.
3. Critical thinking skills - Students will compare their vaines with those of other family members and
acquaintances. They will identify some of the main problems with the modern family and analyze causcs
and proposc solutions. The final Scenario with all its parts is summarized e | o w. It is a short document of less
than onc page to which the teacher can continually refer while constructing the thematic unit.
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In the space provided below, briefly reflect on which standards are addressed in the
scenario.

1.1  Interpersonal Communication:

1.2 Interpretive Communication:

1.3 Presentational Communication:

21 Practices of Culture;

2.2  Products of Culture:

3.1  Making Connections:

3.2 Acquiring Information:

4.1 Language Comparisons:

4.2  Cultural Comparisons:

51  School and Community:

5.2  Lifelong Learning:
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Learning Scenarios:The New Foreign Language Curriculum
Emily Spinelli and Anne Grundstrom Nerenz, Clear News, Volume 8, Issue 1, Spring 2004
(Michigan State University)

Since 1996, when the Standards for Foreign Language Learning first appeared, foreign language teachers
have worked to revise their teaching goals and objectives so that students might have a broader range of
meaningful and authentic experiences. As a result, both curriculum and assessment have been refocused,
away from learning about language and toward learning to use language in culturally appropriate ways.
Learning scenarios are a direct reflection of this change in focus. These extended thematic units offer
challenging, creative, and individualized opportunities for students to learn the foreign language and then
demonstrate what they have learned.

Throughout a learning scenario, students develop and demonstrate interpersonal, interpretive, and
presentational language skills. They also work with authentic materials, contact members of a living
language community, and gather and share cultural information. In addition, students demonstrate a
variety of technological, interpersonal, investigative, and academic skills, and learn and incorporate
content from other disciplines. Each scenario concludes with one or more culminating authentic
assessments in the form of a student-created product, a presentation, or a project on a high-interest and
age-appropriate topic of their choice.

The term learning scenario is now in general use and represents the essential component of a Standards-
based curriculum.1 It is important to realize, however, that scenarios are distinctly different from a typical
classroom activity that can generally be completed within a single class period. Likewise, scenarios are
far more complex than the traditional curriculum consisting of a sequence of exercises and activities
revolving around a single grammatical structure or limited number of vocabulary items. In order to
understand what a learning scenario is and how it functions, let’s look at the following example created
by Cindy Kendall, who was teaching Spanish at Williamston (MI) High School when this scenario was
published.
{ N
NEWSCAST
In the Spanish II classes in Williamston High School, students work in groups to write, produce,
and videotape a fifteen-twenty minute news show that includes current events; a live, on-the
scene report; weather; sports; and commercials. The news events include items from the Spanish-
speaking world, the U.S., and both state and local news.

Reflection: How the Standards are Incorporated
1.1 Students work in groups to produce the newscast.
1.2 Students view taped newscasts and commercials from two Spanish-speaking countries and
use them as models for their project.
1.3 Students present the newscast.
2.1 Students reflect a perspective from the culture studied in the news stories.
2.2 Students analyze the different perspectives from the target language newscast.
3.1 Students develop news items using information from many fields.
3.2 Students watch foreign language news broadcasts and acquire information not available to
them in English.
4.1 Students compare and contrast language styles between English-language news broadcasts
and Spanish-language news broadcasts.
4.2 Students note cultural similarities and differences in the videotapes of news broadcasts.
5.1 Students create a context for using the language in the classroom.
5.2 Students develop insights necessary for media literacy.
Standards for foreign language learning in the 2 1st century, p. 89.
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As we begin to analyze the above scenario, we note that the time needed to complete it would be 20-30
class periods, or 4-6 weeks. We note also that the scenario is Standards-based and that it incorporates all
five Cs: Communication, Culture, Connections, Comparisons, and Communities. Further analysis reveals
that during the scenario, students engage in original research (they gain knowledge of current events,
entertainment, sports, and weather in Spanish-speaking countries) and develop a final product (the TV
news program) using technology (computers, the Internet, video-taping).

As the students research and prepare their TV news program, they also use the three modes of
communication: students engage in interpersonal communication as they discuss the content for their
news broadcast; they engage in interpretive communication as they research news articles on the Internet
or listen to live news broadcasts on the radio or television; they engage in presentational communication
as they broadcast and tape their news program.

It is generally accepted that well-designed learning scenarios share common characteristics such as those
in the following list.

Learning scenarios are extended thematic units that

* connect to the Standards for Foreign Language Learning

« are of high interest to students

* are age- and level-appropriate

* incorporate technology

* incorporate authentic target language materials

* incorporate content from other disciplines

* involve learners in the development of a final product of their choice, such as an oral presentation, video
presentation, written report, or other project

* help develop critical thinking skills

» allow learners to develop the interpersonal, interpretive, and presentational modes of communication
* allow learners to gather and share information from the point of view of both the native and target
cultures

* connect learners to a language community in a real or virtual manner

» allow learners to compare and contrast the native and target language and cultures

A curriculum consisting of learning scenarios has many benefits over a more traditional curriculum. The
use of scenarios begins to place the foreign language curriculum on a par with the curriculum of other
disciplines such as English or social studies. The study of foreign language takes on a new dimension as
students begin to use the target language to conduct research and gain new knowledge about their own
and other cultures. As a result, students begin to see the purpose of language study as something with
real-world value and life-long advantages.

Even though an instructor may have a well-conceived description of a learning scenario, the
implementation of that scenario requires the development of detailed, daily lesson plans. The instructor
must make decisions regarding the vocabulary, grammar, and linguistic functions to be taught and/or
reviewed, the cultural content to be emphasized, the materials and technology to be incorporated, and the
length of time to be devoted to the creation of the student product. The instructor must then decide how to
proceed on a day-to-day basis. The instructor must also develop an assessment plan for the linguistic and
cultural content as well as for the products that the students create.

As a result, both traditional quizzes and tests are generally used in conjunction with performance-based
assessments. Additional learning scenarios can be found at the following website, which contains twenty-
six scenarios accompanied by complete lesson plans that were developed in conjunction with Project
Mich-I-Lifts, a three-year grant project funded by the Foreign Language Assistance Program; the
scenarios are for French, German, or Spanish and represent levels K-12: www.mfla.org/michi-index.htm.
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Learning scenarios for less-commonly taught languages such as Japanese, Korean, and Kiswahili can be
located at http://clear.msu.edu/training/03institutes/standards.html. These scenarios were developed in
conjunction with the 2003 CLEAR summer workshop “Developing a Learning Scenario to Bring Out the
Best in Your Foreign Language Class.”

For those interested in learning more about how to develop and implement learning scenarios, CLEAR 1is
offering a summer workshop entitled “Improving the Teaching of Foreign Languages through Learning
Scenarios” from June 21-24, 2004. For complete information on the workshop, see
http://clear.msu.edu/training/04institutes/scenarios.htm
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NOTES

The 1996 book Standards for foreign language learning: Preparing for the 21st century included thirty-
four learning scenarios for various languages and levels in order to illustrate how the five Cs can be
integrated into the curriculum and language classroom. Each scenario consisted of a lengthy paragraph
description of the curricular unit accompanied by a list of the Standards incorporated. In 1999, when the
language-specific Standards for foreign language learning in the 21st century were published, they too
were accompanied by numerous learning scenarios for the eight languages included in the new book.

Emily Spinelli (Professor of Spanish and Coordinator of the Teacher Certification Program at the
University of Michigan-Dearborn) and Anne Grundstrom Nerenz (Professor of French and Foreign
Language Education at Eastern Michigan University) have co-authored articles and given many
workshops nationally and at CLEAR on learning scenarios and the national Standards for Foreign
Language Education. Professors Spinelli and Nerenz teach courses in foreign language methodology and
supervise student teachers at their home institutions. In addition, both are authors and/or editors of
numerous projects and are very active in professional language organizations. (Continued from page 3).
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