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Introduction 
 

 
A. Rationale 

 
Standards-based Education (hereafter SBE) has recently been adopted in our EFL teaching 
context. This has given rise to a multitude of different attitudes among classroom 
practitioners ranging from total acceptance through uncertainty about rationale and 
terminology to utter rejection. These two latter attitudes most probably result from lack of 
understanding of the philosophy behind SBI. Despite the numerous in-service training 
sessions organized by supervisors, there is still a great deal of confusion amongst teachers 
as to the rationale behind SBI, its basic principles and most importantly the underlying 
methodological implications. The following questions might to a great extent reflect the 
queries of a great number of teachers: 
 
- How novel is Standards-based Education? 
- How could standards be incorporated in our classroom context? 
- What’s the difference between an objective, a competency and a standard? 
- What’s a benchmark? 
- How can we design tests following the standards-based model? 

     
The present teacher training modules have been designed to provide answers to some of 
the above questions. 
 

B. Goals of the modules 
 
Apart from them being a contribution in the nationwide project of in-service 
training to update teachers’ knowledge and skills regarding the recent innovations, 
the present modules essentially aim at: 
• Clarifying standards-based key concepts and terminology. 
• Enabling teachers to identify standards in the textbooks and to incorporate them 

in their everyday teaching practice. 
• Getting teachers to try alternative forms of assessment to be in line with the 

recent trends in language teaching methodology. 
•  Making teachers view language learning as being more than just the acquisition 

of the linguistic system (learning about the target culture, connecting  to other 
disciplines  and using  English outside the classroom and for personal 
enjoyment and enrichment. 

 
C. Content of the modules 

 
       This teacher training document features two modules: Standards-based instruction and 
performance-based assessment. The first module on Standards-based Education comprises 
these topics and issues: 
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1. Background to Standards-based instruction  

  this segment essentially deals with the philosophy behind SBI, the structure of the 
standards and the description of the five goal areas. 

2. Exploring the 5 Cs 
The activities in this part revolve around video material describing in a lot of detail the 
5Cs (communication, cultures, comparisons, connections and communities) 

3. Exploring standards in the textbook 
This section aims at linking theory to practice by enabling teachers to identify 
standards targeted in the textbooks. 

4. Designing standards-based activities using learning scenarios 
This part will enable teachers to design and develop their own classroom activities that 
are standards based. 

     
The second module on performance-based assessment comprises the following parts: 
 

• Reviewing the basics of testing 
• Defining performance-based assessment and its related terminology 
• Exploring alternative test types. 
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Standard-based Education:  Background 
 

Task sheet 
                            
 
Go through the Standards document (Standards for Foreign language Learning: Preparing for the 21st 
century) and answer the following questions: 
 

1. Determine the three main assumptions that underlie the philosophy behind standards (page 7). 
 

2. What ten words sum up the ‘secret’ for effective communication? (Introduction, pages 11-13) 
 

3. How are the standards organized? (pp. 23-26) 
 
4. Define each goal area. (page 9) 
 
5. How are the goal areas related? (pp. 23-26) 
 
6. Identify the three main communication modes (page 33) and explain how culture fits in within the 

framework. 
 
7. Explain how the three components of culture relate to each other and what effects would that have 

on language teaching. (pp. 43-48) 
 
8. How can the foreign language learning experience reinforce students’ knowledge of other 

disciplines? (pp. 49-52) 
 

9. Provide instances from Progress Indicators to show how comparing language systems and cultures 
can help learners develop better insights into the nature of their own language and culture. (pp. 53-
57) 

 
10. How is language made meaningful in the world beyond the classroom? (pp. 59-63)  
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Worksheets for the Video on the 5 Cs 
 

The video is downloaded from www.learner.org. The whole video is 58:28 minutes long. It is 
divided into ten parts. Each part is accompanied by tasks in the worksheets below. The ten parts 
are as follows: 
1. 5Cs_Introduction.asf : 03 :51 mins 
2. 5Cs_Communication_Intro.asf : 01 :03 mins 
3. Communication_Interpersonal.asf : 08 :25 mins 
4. Communication_Interpretive.asf : 06 :10 mins 
5. Communication_Presentational.asf : 05 :31 mins 
6. 5Cs_Cultures.asf : 07 :49 mins 
7. 5Cs_Connections.asf: 08:15 mins 
8. 5Cs_Comparisons.asf: 08:22 mins 
9. 5Cs_Communities.asf: 07:36 mins 
10. 5Cs_Conclusion.asf: 02:37 mins 
11. 5Cs_WholeVideo.asf: 58:28 mins 
 
 

Part 1 and Part 10 
 
Part 1 and part 10 can be presented successively:  
1. 5Cs_Introduction.asf : 03 :51 mins 
10. 5Cs_Conclusion.asf: 02:37 mins 
 
Part 1 
 
A. Previewing activity 
Teachers work in groups and discuss the following question: 
- What have standard-based education (SBE) and the 5 Cs brought to English language teaching 
and learning? What is special/new about it? 
- Teachers in the different groups share their idea. 
 
B. While viewing activity 
- Teachers view part 1 where different teachers and specialists talk about SBE and the 5Cs and 
compare with their ideas. 
 
Part 10 
 
A. Previewing activity: Teachers discuss the following question in groups: 
- Are the 5Cs equally important? How are they related to each other? 
 
B. While viewing activity 
- Teachers view part 10 and then discuss and compare with their ideas. 
 
D. Post viewing activity 
Teachers answer the following question individually, then share their ideas with the whole group:  
According to you what are the 3 major important things about SBE and the 5Cs? 
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Part 2. 5Cs_Communication_Intro.asf : 01 :03 mins 

 
Teachers view the introduction to ‘Communication’ and answer the following questions: 
- How important is communication in language teaching and learning? 
- What are the major modes of communication? 
 

Part 3. Communication_Interpersonal.asf : 08 :25 mins 
 
A. Previewing activity 
Teachers work in groups and discuss the following question: 
- What is interpersonal communication? 
 
B. While viewing activity 
Teachers view part 3 and compare with their ideas. At the same time, they answer the following 
questions: 
- How do learners develop the communicative competence?  
- What types of activities help in that? 
 

Part 4. Communication_Interpretive.asf : 06 :10 mins 
 
A. Previewing activity 
Teachers work in groups and discuss the following question: 
- What is interpretive communication? 
 
B. While viewing activity 
Teachers view part 4 and compare with their ideas. At the same time, they answer the following 
questions: 
- What is important about interpretive communication? 
- What activities/materials are given in the video as ways of developing this mode of 
communication? 
 
C. Post viewing activity 
Teachers answer the following question in small groups, then share with the whole group: 
- What are other activities do you suggest to develop interpretive communication? 
 

Part  5. Communication_Presentational.asf : 05 :31 mins 
 
A. Previewing activity: Teachers work in groups and discuss the following question: 
- What does presentational communication stand for? And how important is it? 
 
B. While viewing activity 
Teachers view part 5 and compare with their ideas. At the same time, they answer the following 
questions: 
- What is important about presentational communication? 
- What activities/materials are given in the video as ways of developing this mode of 
communication? 
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C. Post viewing activity 
Teachers answer the following question in small groups, then share with the whole group: 
- What can you add to the previous list of activities that help develop presentational 
communication? 
 

Part 6. 5Cs_Cultures.asf : 07 :49 mins 
 
A. Previewing activity:  
Teachers work in groups and discuss the following questions: 
- What is the role of culture in language teaching and learning?  
- How can we integrate culture in the language classroom?  
- How is culture related to the other 4 Cs? 
 
B. While viewing activity 
Teachers view part 6 and compare with their ideas. At the same time, they answer the following 
questions: 
- What are the 3 different aspects of culture? 
- What is culture with a big C and culture with a small C? 
 
C. Post viewing activity 
Teachers answer the following question in small groups, then share with the whole group: 
- How is culture presented in the Moroccan textbooks? 
 

Part 7. 5Cs_Connections.asf: 08:15 mins 
 
A. Previewing activity:  
Teachers work in groups, read the following quote from the video about ‘Connections’ and 
discuss it through the following question:  
- What practical benefits does ‘Connections’ bring to the classroom? 

“The connection goal creates a link between other academic disciplines and the 
foreign language classroom. Making interdisciplinary connections in the foreign 
language helps students gain new meaning and practical applications to their 
learning.” 

 
B. While viewing activity 
Teachers view part 7 and compare with their ideas. At the same time, they answer the following 
question: 
- What examples of activities are given to develop ‘Connections’? 
 
C. Post viewing activity 
Teachers answer the following question in small groups, then share with the whole group: 
- What other activities can you think of to develop ‘Connections’? 
 

Part 8. 5Cs_Comparisons.asf: 08:22 mins 
 
A. Previewing activity:  
Teachers work in groups, read the following quote from the video about ‘Comparisons’ and 
discuss it through the following question:  
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- How important is that to foreign language teaching and learning? 
“The comparisons goal develops a deeper insight and reflection into the nature of 
language and culture as students compare and contrast the similarities and 
differences of other cultures to their own.” 

 
B. While viewing activity 
Teachers view part 8 and compare with their ideas. At the same time, they answer the following 
question: 
- What are the main benefits shown in the video of ‘Comparisons’ in foreign language teaching 
and learning? 
 
C. Post viewing activity 
Teachers answer the following question in small groups, then share with the whole group: 
- What type of activities can be useful to integrate comparisons in foreign language teaching and 
learning? 
 

Part 9. 5Cs_Communities.asf: 07:36 mins 
 
A. Previewing activity 
Teachers work in groups, read the following quote from the video about ‘Communities’ and 
discuss it through the following question:  
- How can we integrate ‘Communities’ in foreign language teaching and learning? 

“The communities goal encourages students to take the language outside of the 
classroom and to use it more in everyday life. This enriches the language learning 
experience and promotes a sense of lifelong learning.” 

 
B. While viewing activity 
Teachers view part 9 and compare with their ideas. At the same time, they answer the following 
question: 
- What activities are shown in the video of integrating ‘Communities’ in foreign language 
teaching and learning? 
 
C. Post viewing activity 
Teachers answer the following question in small groups, then share with the whole group: 
- What activities of the previously mentioned ones do you think are most useful and practical in 
the Moroccan context? 
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Tasksheet: Standards-Based Textbook Evaluation Guide 
 
 
Task : Browse through the textbooks ‘ Gateway to English 2’ and ‘ Ticket 2 English’ and      ‘Insights 
Into English ‘ and comment on the activities suggested using the following guiding checklist. 
  
GENERAL 
*Have all the 5 Cs been addressed? 
 
1. COMMUNICATION 
* Do students have opportunities for face to face interaction, interpreting written and spoken messages 
and making written and spoken presentations? 
 
2. CULTURES    
*Are the students asked to identify, analyse or discuss perspectives, practices or products of the 
foreign language country? 
 
3. CONNECTIONS  
 *Do the students have opportunities to discuss or discover more about concepts and  
      topics learned in other subject areas ( science, history, geography, . . . )  
*Are students given the opportunities to participate in projects in which they acquire information 
through technology, personal interviews, print or visual media, or print references (dictionaries, 
encyclopedias )?   
 
4. COMPARISONS 
 *Do students have opportunities to analyse the similarities and differences between 
       their own language and the foreign language?                                           
*Are similarities and differences presented between the cultures of speakers of the foreign     language 
and the students’ own culture? 
 
5. COMMUNITIES 
*Are students asked to communicate with speakers of the foreign language outside their own 
clasroom ( conversation, writing, . . . ) 
*Are students encouraged or given opportunities to use the foreign language for leisure activities ( 
media, sports, games, music, reading, . . . )?  
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Handout 1: Standards-based Instruction : 

Key principles and pedagogical implications 
 

• Language is used for communication in real-life situations (what the students do with the 
language). 

• Cultural understanding is an important component of foreign language instruction. 
• Foreign language instruction must be connected with other subject areas in the curriculum. 
• Standards-based instruction (SBI) applies language skills to the world beyond the classroom. 
• SBI assists students in making meaningful comparisons among patterns of language systems and 

cultures. 
• SBI integrate content with language learning (the foreign language is used to acquire new 

knowledge). 
• Learners should take responsibility for their own learning. 
• Instruction is developed around stated objectives that can be observed (performance-based). 
• In addition to the elements of the language system and culture, students should be given 

opportunities to explore, develop and use communication stratregies, critical thinking skills and 
learning strategies. 

• Formative assessment should be adopted to check students’ progress. 
• Learning is measured according to how well the learner performs in relation to standards (criterion 

referenced). 
• Learning is generally task-based. 
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Handout 2: STANDARDS FOR FOREIGN LANGUAGE LEARNING 

 

COMMUNICATION 
Communicate in Languages Other Than English 

• Standard 1.1: Students engage in conversations, provide and obtain information, express feelings 
and emotions, and exchange opinions 

• Standard 1.2: Students understand and interpret written and spoken language on a variety of 
topics 

• Standard 1.3: Students present information, concepts, and ideas to an audience of listeners or 
readers on a variety of topics. 

CULTURES 
Gain Knowledge and Understanding of Other Cultures 

• Standard 2.1: Students demonstrate an understanding of the relationship between the practices 
and perspectives of the culture studied 

• Standard 2.2: Students demonstrate an understanding of the relationship between the products 
and perspectives of the culture studied 

CONNECTIONS 
Connect with Other Disciplines and Acquire Information 

• Standard 3.1: Students reinforce and further their knowledge of other disciplines through the 
foreign language 

• Standard 3.2: Students acquire information and recognize the distinctive viewpoints that are only 
available through the foreign language and its cultures 

COMPARISONS 
Develop Insight into the Nature of Language and Culture 

• Standard 4.1: Students demonstrate understanding of the nature of language through comparisons 
of the language studied and their own 

• Standard 4.2: Students demonstrate understanding of the concept of culture through comparisons 
of the cultures studied and their own. 

COMMUNITIES 
Participate in Multilingual Communities at Home & Around the World 

• Standard 5.1: Students use the language both within and beyond the school setting 
• Standard 5.2: Students show evidence of becoming life-long learners by using the language for 

personal enjoyment and enrichment. 

 

http://www.actfl.org/i4a/pages/index.cfm?pageid=3392 
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Learning Scenario Template 
 
 
Intended Level: 
 
Theme: 
 
Title of the scenario: 
 
 
Scenario overview (brief summary of the scope of the scenario): 
 
 
Steps for planning and implementation (a description of the activities in the scenario): 
 
 
List of standards targeted: 
 
 
Curriculum weave: 
 
 
Extension activities (offer several optional activities for extending the scenario): 
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Designing standards-based activities using learning scenarios 
 

Task Sheet 
 

A. What are learning scenarios? Basic features 
Task: In pairs/ groups go through the following statements and extract the most salient features of 
learning scenarios. 
• “Learning scenarios are lengthy thematic units or research projects that represent an integrated 

approach to teaching languages.” 
• “ Learning scenarios are examples of classroom activities that reflect standard-based reform 

strategies…… the activities are meant to be multistage, interdisciplinary projects to be worked on 
by students during extended blocks of time.” 

• “Curriculum and assessment have been refocused away from learning about language and toward 
learning to use language in culturally appropriate ways. Learning scenarios are a direct reflection 
of this change in focus.” 

• “They (learning scenarios) consist of student-centered activities designed to support language 
development as students explore culturally relevant themes using authentic, contextualized target 
language texts, audio/video, theatre and other media.” 
 

B. Learning scenario format 
Task: in pairs/ groups, read through the sample scenario and list the major components. 
 

C. Merits of learning scenarios 
Task: in pairs/groups list some of the pedagogical merits of learning scenarios. 
 

D. How to develop a learning scenario? 
Task: in pairs discuss the steps required for developing a learning scenario. Share your findings 
with the other groups. 
 

E. Standards in the scenarios 
Task: in pairs/ groups read through the suggested sample learning scenario and identify the 
standards targeted using the checklist provided. Compare with the other groups. 
 

F. Designing learning scenarios 
   Task: In groups select a theme and design a learning scenario using the suggested template. Share 
your products in plenary.  
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Learning Scenarios:The New Foreign Language Curriculum 
Emily Spinelli and Anne Grundstrom Nerenz, Clear News, Volume 8, Issue 1, Spring 2004 
 (Michigan State University) 
 
Since 1996, when the Standards for Foreign Language Learning first appeared, foreign language teachers 
have worked to revise their teaching goals and objectives so that students might have a broader range of 
meaningful and authentic experiences. As a result, both curriculum and assessment have been refocused, 
away from learning about language and toward learning to use language in culturally appropriate ways. 
Learning scenarios are a direct reflection of this change in focus. These extended thematic units offer 
challenging, creative, and individualized opportunities for students to learn the foreign language and then 
demonstrate what they have learned. 
 
Throughout a learning scenario, students develop and demonstrate interpersonal, interpretive, and 
presentational language skills. They also work with authentic materials, contact members of a living 
language community, and gather and share cultural information. In addition, students demonstrate a 
variety of technological, interpersonal, investigative, and academic skills, and learn and incorporate 
content from other disciplines. Each scenario concludes with one or more culminating authentic 
assessments in the form of a student-created product, a presentation, or a project on a high-interest and 
age-appropriate topic of their choice. 
 
The term learning scenario is now in general use and represents the essential component of a Standards-
based curriculum.1 It is important to realize, however, that scenarios are distinctly different from a typical 
classroom activity that can generally be completed within a single class period. Likewise, scenarios are 
far more complex than the traditional curriculum consisting of a sequence of exercises and activities 
revolving around a single grammatical structure or limited number of vocabulary items. In order to 
understand what a learning scenario is and how it functions, let’s look at the following example created 
by Cindy Kendall, who was teaching Spanish at Williamston (MI) High School when this scenario was 
published. 
 
     NEWSCAST 

In the Spanish II classes in Williamston High School, students work in groups to write, produce, 
and videotape a fifteen-twenty minute news show that includes current events; a live, on-the 
scene report; weather; sports; and commercials. The news events include items from the Spanish-
speaking world, the U.S., and both state and local news. 
 
Reflection: How the Standards are Incorporated 
1.1 Students work in groups to produce the newscast. 
1.2 Students view taped newscasts and commercials from two Spanish-speaking countries and 
use them as models for their project. 
1.3 Students present the newscast. 
2.1 Students reflect a perspective from the culture studied in the news stories. 
2.2 Students analyze the different perspectives from the target language newscast. 
3.1 Students develop news items using information from many fields. 
3.2 Students watch foreign language news broadcasts and acquire information not available to 
them in English. 
4.1 Students compare and contrast language styles between English-language news broadcasts 
and Spanish-language news broadcasts. 
4.2 Students note cultural similarities and differences in the videotapes of news broadcasts. 
5.1 Students create a context for using the language in the classroom. 
5.2 Students develop insights necessary for media literacy. 

Standards for foreign language learning in the 21st century, p. 89. 
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As we begin to analyze the above scenario, we note that the time needed to complete it would be 20-30 
class periods, or 4-6 weeks. We note also that the scenario is Standards-based and that it incorporates all 
five Cs: Communication, Culture, Connections, Comparisons, and Communities. Further analysis reveals 
that during the scenario, students engage in original research (they gain knowledge of current events, 
entertainment, sports, and weather in Spanish-speaking countries) and develop a final product (the TV 
news program) using technology (computers, the Internet, video-taping). 
 
As the students research and prepare their TV news program, they also use the three modes of 
communication: students engage in interpersonal communication as they discuss the content for their 
news broadcast; they engage in interpretive communication as they research news articles on the Internet 
or listen to live news broadcasts on the radio or television; they engage in presentational communication 
as they broadcast and tape their news program. 
 
It is generally accepted that well-designed learning scenarios share common characteristics such as those 
in the following list.  
 
Learning scenarios are extended thematic units that 
• connect to the Standards for Foreign Language Learning 
• are of high interest to students 
• are age- and level-appropriate 
• incorporate technology 
• incorporate authentic target language materials 
• incorporate content from other disciplines 
• involve learners in the development of a final product of their choice, such as an oral presentation, video 
presentation, written report, or other project 
• help develop critical thinking skills 
• allow learners to develop the interpersonal, interpretive, and presentational modes of communication 
• allow learners to gather and share information from the point of view of both the native and target 
cultures 
• connect learners to a language community in a real or virtual manner 
• allow learners to compare and contrast the native and target language and cultures 
 
A curriculum consisting of learning scenarios has many benefits over a more traditional curriculum. The 
use of scenarios begins to place the foreign language curriculum on a par with the curriculum of other 
disciplines such as English or social studies. The study of foreign language takes on a new dimension as 
students begin to use the target language to conduct research and gain new knowledge about their own 
and other cultures. As a result, students begin to see the purpose of language study as something with 
real-world value and life-long advantages. 
 
Even though an instructor may have a well-conceived description of a learning scenario, the 
implementation of that scenario requires the development of detailed, daily lesson plans. The instructor 
must make decisions regarding the vocabulary, grammar, and linguistic functions to be taught and/or 
reviewed, the cultural content to be emphasized, the materials and technology to be incorporated, and the 
length of time to be devoted to the creation of the student product. The instructor must then decide how to 
proceed on a day-to-day basis. The instructor must also develop an assessment plan for the linguistic and 
cultural content as well as for the products that the students create. 
 
As a result, both traditional quizzes and tests are generally used in conjunction with performance-based 
assessments. Additional learning scenarios can be found at the following website, which contains twenty-
six scenarios accompanied by complete lesson plans that were developed in conjunction with Project 
Mich-I-Lifts, a three-year grant project funded by the Foreign Language Assistance Program; the 
scenarios are for French, German, or Spanish and represent levels K-12: www.mfla.org/michi-index.htm. 
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Learning scenarios for less-commonly taught languages such as Japanese, Korean, and Kiswahili can be 
located at http://clear.msu.edu/training/03institutes/standards.html. These scenarios were developed in 
conjunction with the 2003 CLEAR summer workshop “Developing a Learning Scenario to Bring Out the 
Best in Your Foreign Language Class.” 
 
For those interested in learning more about how to develop and implement learning scenarios, CLEAR is 
offering a summer workshop entitled “Improving the Teaching of Foreign Languages through Learning 
Scenarios” from June 21-24, 2004. For complete information on the workshop, see  
http://clear.msu.edu/training/04institutes/scenarios.htm 
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NOTES 
The 1996 book Standards for foreign language learning: Preparing for the 21st century included thirty-
four learning scenarios for various languages and levels in order to illustrate how the five Cs can be 
integrated into the curriculum and language classroom. Each scenario consisted of a lengthy paragraph 
description of the curricular unit accompanied by a list of the Standards incorporated. In 1999, when the 
language-specific Standards for foreign language learning in the 21st century were published, they too 
were accompanied by numerous learning scenarios for the eight languages included in the new book. 
 
Emily Spinelli (Professor of Spanish and Coordinator of the Teacher Certification Program at the 
University of Michigan-Dearborn) and Anne Grundstrom Nerenz (Professor of French and Foreign 
Language Education at Eastern Michigan University) have co-authored articles and given many 
workshops nationally and at CLEAR on learning scenarios and the national Standards for Foreign 
Language Education. Professors Spinelli and Nerenz teach courses in foreign language methodology and 
supervise student teachers at their home institutions. In addition, both are authors and/or editors of 
numerous projects and are very active in professional language organizations. (Continued from page 3). 


